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About the Massillon Museum
The Massillon Museum is a cultural hub where art and history come together. (Revised and Adopted
December 2019)
The Massillon Museum, a local art and history museum, has major collections of photography; costumes and
textiles; decorative arts; paintings; and circus memorabilia. The Museum was first accredited in 1972 by the
American Alliance of Museums and has continued to be accredited by the AAM since that time. As of 2008,
our permanent collection contains over 100,000 items, mostly gifts from the community.

About Imagining a Better World: The Artwork of Nelly Toll
Executive Director Alexandra Nicholis Coon had the opportunity to meet Nelly Toll during Dr. Toll’s
first visit to Stark County in 2009. Amidst a sea of seventh graders in Massillon Middle School’s lunch
room, Dr. Toll sat comfortably at the front of the room, sharing with them her story of survival and
imagination in a time of darkness and uncertainty. Following her presentation—during which not a peep
was heard from the group of 100 or more students—hands shot up enthusiastically to ask for more
details about her courage, her perseverance, and her colorful paintings. When it was time for lunch, the
students eagerly but politely lined up for the opportunity to speak to her, shake her hand, or take their
photographs with her using their cell phone cameras. She took the time to greet each one with a smile.
Coon was still an observer at this point, trying to absorb all the energy in that room, all the while
attempting to process the impact of her story on the impressionable young minds. The point at which
she began to realize the power of her story to inspire came when one of the seventh-grade girls, who had
reached the front of the line, extended her hand to meet Dr. Toll’s and said to Nelly with tearful eyes,
“I’m so sorry for what you went through as a child.” Nelly embraced her in a hug, and thanked her for
the kind words, a smile on her face the entire time.
Coon found in Toll a kindred spirit instantly. The two spent the entire lunch hour talking about art,
museums, and their favorite Modernist painters. Toll spoke joyfully about art and life, with a contagious
exuberance. Her story documents the transition from a child survivor of the Holocaust to an awardwinning author of several books, university professor, celebrated artist, newspaper columnist, museum
docent, and active member of her local community. Since having met her for the first time in 2009, the
Massillon Museum staff has been working toward developing this main gallery exhibition; MassMu first
exhibited prints of a select few of her watercolor paintings in Studio M during Spring 2010, and paired
this with an exhibition on the second floor of her contemporary paintings; we called this, Nelly Toll:
Then and Now. This was just the beginning. That spring, Coon had the good fortune to meet diane
estelle Vicari, the award-winning documentary filmmaker who developed the trailer for Imagining a
Better World, while attending the American Alliance of Museums conference in Los Angeles. From that
time, MassMu had been working with Toll and Vicari to produce a traveling exhibition and complete the
documentary about Nelly’s artwork.
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Introduction
The exhibit, Imagining a Better World: The Artwork of Nelly Toll, and its accompanying educator
resource, focus on a young girl’s childhood reaction to the Holocaust through an exploration of art and
writing. Creative pursuits were for Nelly a method of coping, healing, documenting, and overcoming
adversity.
Included in this educator resource is a chronology of the Holocaust, as well as a timeline specific to Nelly
Toll’s life. These timelines serve to contextualize Nelly’s experience before, during, and after World War
II as a supplement to the educational activities. The information is derived from her book, Behind the
Secret Window: A Memoir of a Hidden Childhood During World War Two, which is recommended
reading for the lesson plans contained within. While the lesson plans do not specifically address the
breadth of the Holocaust, a list of vocabulary terms essential to Holocaust education and a bibliography of
additional resources is included should you wish to expand the study of Imagining a Better World: The
Artwork of Nelly Toll in your classroom.
Each lesson plan includes curriculum connections drawn from national and Ohio’s state standards in
History/Social Studies, English/Language Arts, and Visual Arts. History/Social Studies and English
Language Arts standards align with United States national standards, while standards for Visual Arts are
taken from standards specific to the state of Ohio where this exhibition was curated. In an effort to best
align the educational objectives of each lesson plan to suit your curriculum as it travels to venues both
within and outside the United States, please consult your local and state-mandated educational standards.
The lesson plans are geared toward Grades 6-8 and 9-12. In addition to the lesson plans, we have included
tips on guiding tours through the Imagining a Better World exhibit for ages 11-18 and for tour audiences
ages 10 and younger. Holocaust education often begins in Grade 7 in the United States, but museums and
educational institutions receive tours of school groups as young as kindergarteners throughout the year.
We feel that the themes of tolerance and the power of art are universal and can be shared with tour groups
of any age if care is taken by docents. Please read the included tour curriculum tips carefully before
engaging young audiences who have not yet studied the Holocaust or the story of Nelly Toll.

— The Nelly Toll Education Committee
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Nelly Toll Biography
Nelly Toll was born in Lwów, Poland (today Lviv, Ukraine). She recalled when the Germans entered
Lwów in 1939. First greeted as heroes by the Christian Poles, the Germans quickly turned their attention
to the persecution and deportation of the Jews. During this period Nelly began her diary, which
documented the trauma of hiding from the Nazis, and also created some sixty watercolor paintings which
illustrated a fantasy world in which there was happiness and hope.
As a young child, Toll and her mother took refuge in the home of a Catholic family. While there, they
hid within a “secret window.” When patrols searched for hidden Jews, Nelly and her mother stood
mutely on the sill of this window, which was bricked-up from the outside, and covered on the building
interior by a kilim rug. As described by the United States Holocaust Memorial Museum, the life of
Nelly and children like her “was a life in shadows, where a careless remark, a denunciation, or the
murmurings of inquisitive neighbors could lead to discovery and death.”
Given a watercolor set by her mother, Nelly spent hours painting small pictures of what she imagined a
normal life would resemble. The images are filled with friends playing outside, pretty new dresses,
parties, dinners, pets, and family—things that young Nelly could not have in hiding. In stark contrast to
the imaginary world of her paintings, Toll also kept a diary that chronicled her experiences in Nazioccupied Poland. Toll and her mother were liberated by the Russian army in July, 1944, and Nelly
recounts how she and her remaining family celebrated the end of the war in Krakόw, Poland in May,
1945. Nelly and her mother later immigrated to the United States.
After coming to America, she studied art at Rutgers University in New Jersey, and Fleisher and the
Academy of Fine Art in Philadelphia, going on to earn her doctorate from the University of
Pennsylvania. Her adult artwork has been exhibited in Belgium and throughout the United States.
Several of her paintings are in permanent collections at the National Holocaust Memorial Museum and
the Illinois Holocaust Museum and Education Center in Skokie, Illinois, as well as the Yad Vashem
Museum in Israel.
Nelly believed strongly in emphasizing her triumph over adversity and the value of optimism during
dark times. She published her story Behind the Secret Window (1993), winning several awards for
chronicling this important period of history. She followed this with a piece of fiction, Behind the Hidden
Walls, and has also penned several volumes on art of the Holocaust. Additionally, she has co-authored a
play based on Behind the Secret Window, which has received three professional productions.
Nelly Toll’s reception with German Chancellor Angela Merkel on January 25, 2016, in honor of an
exhibition about Holocaust art, was not only a significant moment in Nelly’s life, but a historic world
event. Of 50 artists represented in an exhibition organized by Yad Vashem and shown at the German
Historical Museum, half perished at the hands of the Nazis. The other half survived the war; but in
2016, Nelly’s was the only voice present to represent this particular group of artists—their lone
remaining witness to unconscionable acts of the Third Reich. Merkel’s meeting with Nelly Toll and
presence at the exhibition symbolized a national acknowledgement of Germany’s growing antiSemitism.
Nelly Toll passed away on January 30, 2021. The Massillon Museum in Massillon, Ohio is privileged to
exhibit what remains of her childhood paintings and the related stories, one of the largest extant
collections of Holocaust memorabilia created by a child.

3

Five Facts about Nelly Toll
1. Lwów, Poland, exists today as Lviv, Ukraine. This territory was given to the Ukraine government in
1945 after the Nazi empire was dissolved.

2. Nelly Toll’s artworks and diary are some of only a few artifacts in existence that were created by
Jewish children during the Holocaust.

3. During the Holocaust, victims were targeted because of their Jewish faith and ethnicity, but other
groups such as Roma (Gypsies), and Slavic peoples (Russians and Poles) were also targeted. People of
opposing political or social backgrounds were persecuted as well. Other victims included the physically
and mentally handicapped, uncooperative clergy, homosexuals, and trade union members.

4. Nelly Toll’s story is unique because not many families would have risked hiding
a Jewish family during this time.

5. Thousands of Jewish children were hidden, like Nelly, to protect them from the Holocaust. Often
their names were changed and they were hidden from sight to avoid being discovered.
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Map of Poland in 1933

©United States Holocaust Memorial Museum
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Contextual Timeline: Nelly Toll’s
Life and the Holocaust
This timeline correlates with events mentioned in Nelly Toll’s book, Behind the Secrete Window, abd with
those of the Holocaust. Historical events from the Holocaust are represented in black text. Events
specific to Nelly Toll’s life are represented in maroon text. Select vocabulary terms are written in bold
and can be located in the section,“Essential Holocaust Vocabulary List,” on pages 70-74. For a more
detailed timeline of the Holocaust, we recommend the United States Holocaust Memorial Museum
Timeline of Events (www.ushmm.org/learn/timeline-of-events/).

1932
April 19 — Nelly Toll is born in Lwów (Lviv), Poland.

1933
January 30 — Adolf Hitler elected Chancellor of Germany
February 22 — In Germany, 30,000 volunteers from the SS (protection guards) and SA (part of
Hitler’s army) sworn in in Germany to enact population policy. Jews were encouraged to
emigrate from Germany.
March 20 — Dachau Concentration Camp opened; this is the first concentration camp.
April 7 — German policy established to limit policies German Jews from fully participating in
civic events. The number of Jewish students in German educational institutions is limited. Jewish
involvement in medical professions is significantly restricted.
April 11 — Nazis stage an economic boycott against German Jews (600,000 at this time).
April 26 — Goering, leading member of the Nazi Party, creates the Gestapo (secret
police).
July 14 — Nazis pass laws allowing forced sterilization of people deemed to have genetic
diseases.

1935
September 15 — Nuremberg Race Laws established, and in effect until 1939. Based on Nazi
racial theory, these laws discriminated against German Jews. For example, a German Jew could
not marry a German. A Jew was not identified on the basis of religious faith; an individual who
had three or four Jewish grandparents was considered a Jew by lineage. As a result, many
Germans who did not identify as Jewish were treated as Jews under the Nazi regime. These laws
were comparable to the Jim Crow Laws in the United States (enforced from the 1880s to 1960s by
the majority of American states).
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1936
August 1 — Olympic Games in Berlin present a false image of a peaceful, tolerant
Germany.

1938
November 9-10 — Kristallnacht (the Night of Broken Glass) occurs. In two days, over 250
synagogues were burned, over 7,000 Jewish businesses were trashed and looted, dozens of Jewish
people were killed, and police stood by as Jewish public spaces were destroyed. 30,000 German
Jewish were men arrested for the “crime” of being Jewish and sent to concentration camps. Jews
were forced to pay for all the damage.
Hitler’s reign expands to include Austria and Czechoslovakia.

1939
May 13 — The St. Louis sailed from Hamburg, Germany, for Havana, Cuba. On the voyage were
937 passengers. Almost all were Jews fleeing from the Third Reich. Both Cuba and the United
States denied refugees entry, and the St. Louis was forced to return to Europe on June 6, 1939. By
1940, all of the passengers, except those who escaped to England, found themselves once again
under Nazi rule, and most died at the hands of the Nazi regime.
Spring and summer —T4 Program begins. T4 was a secret murder program aimed at the
physically and mentally handicapped; another aspect of T4 was that the Nazis perfected several
killing methods. This was Germany’s first program of mass murder, predating the genocide of
European Jews.
September 1 – Germans invade Poland, and World War II begins. The Polish army is
defeated within weeks of the invasion.
September 3 - Britain and France, standing by their guarantee of Poland’s border, declare war on
Germany.
September 17 - The Soviet Union invades eastern Poland.
September – First ghetto established in Poland. Over time, three types of ghettos would be
established: closed ghettos, open ghettos, and destruction ghettos. The largest ghetto in Poland
was the Warsaw Ghetto, where more than 400,000 Jews were crowded into an area of 1.3 square
miles. Other major ghettos were established in the cities of Lodz, Krakow, Bialystok, Lviv,
Lublin, Vilna, Kovno, Czestochowa, and Minsk.
October – The Soviet army invades Lwów. Nelly’s father goes into hiding; because he owned
property, the Russians considered him an undesirable member of society. Nelly does not see
her father for quite some time after he quickly flees, and her family worries that he has been
sent to a labor camp in Siberia.
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1941
June — Germans invade Lwów, Nelly’s birthplace; Nelly watches from the
balcony of her aunt’s apartment as German soldiers march through
Skarbkowska Street.
Germans forced Jews in Lwów (nearly 150,000 people) to move to a segregated part of town
where a ghetto was formed. Nelly and her family move to this ghetto.
June 22 — Einsatzgruppen (the SS murder squads) begin systematically killing Jews. Many
scholars believe that the systematic killing of Jews was the first step of the “Final Solution” of the
Nazi program to murder all European Jews.
July 31 — Reich resources are coordinated for a “solution of the Jewish question” throughout
Europe.
December 7 — Japan bombs Pearl Harbor.
December 8 — The United States declares war on Japan.
Killing operations begin at the killing center in Chelmno, Poland.
December 11 — Germany declares war on the United States.

1942
January 20 – “Final Solution” presented at the Wansee Conference to key officials from Reich
Ministries.
Nelly’s father looks for Catholic individuals willing to risk their lives to conceal members of
the family. He first secures a refuge for Nelly. One afternoon, Nelly’s mother covertly
escorts Nelly from the ghetto to the apartment of the Krajterów family, a Catholic family
living on the Aryan side of town. During her stay, Nelly must pretend to be a niece of the
Krajterów’s, “Marysia,” and learns the Catholic religion.
A woman named Panna Wanda moves in with the Krajterów family, who becomes
suspicious of Nelly’s identity. Nelly and the Krajterów family decide it is too dangerous for
Nelly to stay there, and Nelly’s father arranges for her to return home to the ghetto. Once
home, Nelly receives the news that her brother, Janek, cousin Ninka, and Aunt Elsa have
been taken away. Her mother, father, Grandpa Henryk, and cousin Karol remain in the
ghetto with her.
Nelly’s mother shares with Nelly that they will escape from the ghetto together, with the rest
of the family to join them later. Along with a group of other Jews, they escape from Poland
to a village in Hungary. On route, the group stays in a barn in Szezelczyska for four weeks.
During their stay they are harassed by villagers and betrayed by their escort, a German
major.
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1942 (continued)
They receive word that the Germans will conduct a raid of Szezelczyska, and
Nelly, her mother, and a few others from the camp hide in a swamp, only to
return to the barn in ruins; all of the others in their camp had been taken
away. They narrowly survived. The trip to Hungary had been a hoax. Nelly
and her mother head back to Lwów.
After Nelly and her mother had been home for a month, they hear word of a German raid;
the family hides in Pan Pomeranz’s house.
November – This is the earliest point when the United States administration learned of the mass
murder of Jews. No action was taken until fourteen months later when the War Refugee Board
began limited rescue efforts.

1943
Spring – Nelly’s father finds another Christian family, the Wojteks, who risk their lives to
hide Nelly and her mother for much of the war. While Nelly and her mother are in hiding
with them, Nelly begins writing her diary, or pamiętnik (memory book), to recount her
experiences from 1941.
December – Nelly falls ill with scarlet fever. She is unable to visit a doctor, and Nelly’s
mother studies from a medical book to nurse Nelly back to health.

1944
January – Nelly gives her mother a birthday card, My Birthday Card to My Mother (included
in the exhibition).
June – Heavy bombings take place near the Wojtek’s residence, and many are killed in the
raid. During one raid, a grenade enters the apartment through the kitchen window, piercing
Nelly’s mother’s foot. Another raid, as Nelly writes, “…almost sealed our fate.” As a
German officer banged on the door, Nelly and her mother flew into the secret window.
July – The Soviet Army (the Red Army) finally enters Lwów and the Germans flee.

1945
The Soviets capture Berlin and the Third Reich ends.
April 30 – Hitler commits suicide.
May 7 – Germany surrenders unconditionally on the Western front.
May 8 – Germany surrenders on all fronts.
May – Nelly and her family celebrate the end of the war in Krakόw.
By the end of the war, six million Jews, including over 1.5 million children, have died.
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1946
*Nelly’s father passed away during the war, and the exact date of his death is
uncertain. Her mother remarries.
Following the war, Nelly and her family move to Czechoslovakia.
May – Nelly’s younger sister, Bettina, is born to Nelly’s mother and Nelly’s
stepfather, Henek, in Teplice, Czech Republic. Nelly’s family is happy and
comfortable there. Nelly learns to speak Czech, makes many friends, and cares
for her first pet, a parrot named Lora.

1948
Nelly and her mother move to Paris, where they remain for a few months. Nelly’s mother
teaches her French. After Paris, the family moves to Amsterdam, where Nelly attends art
school.

1951
December – Nelly, age 19, and her family immigrate to the United States.
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Behind the Secret Window
Glossary
Babcia

grandma

Boże mój!

My God!

Ciocia

aunt

cudy

miracles

dama

lady

doro ki

horse-drawn carriages

do svidania

goodbye

ganki

long interior porches

gołąbki

stuffed cabbage

groszy

pennies

Judenfrei

Jew-free

kochanie

sweetheart

Kristallnacht

German for “Crystal Night,” also known as the Night of Broken Glass, this was a
night of terror across Germany and Austria on November 9-10, 1938. Jewish
businesses and homes were ransacked and many Jews were killed.

Matka Boska
Częstochowska

Our Lady of Częstochowa, also known as the Black Madonna
Częstochowa is a city in southern Poland. Icons of Matka Boska are sacred in
Poland, and, according to art historians, the image dates to the Byzantine era, from
the sixth to ninth centuries. The icon was originally brought to Jasno Gora, Poland,
in 1382.

nie normalny

not normal

niestety

no; sorry

notatki

notes

paluszki

“fingers” of boiled dough

pamiętnik

memory book
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Behind the Secret Window
Glossary
Pan, Pani, Panna
Akin to “Sir,” “Madam,” or “Miss,” these are words used to address someone with
respect, usually well-learned individuals.
Parszywe yd aki

filthy Jews

pierogi

dumplings

poziomki

tiny, wild strawberries

psiakrew!

damn it!

śmietana

sour cream

spasibo

thank you

Volksdeutche

Polish citizens who had, or claimed to have, a German background

Wehrmacht

the German army

Wir werden
zurückkommen!

We will return!

zdravstvuite

hello

Złoty

golden; Z oty is Polish currency.

Żydowska świnia

Jewish swine
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Lesson 1
Teaching Tolerance
“That evening Mama came home bruised black and blue all over,
with a swollen eye. At first she had told us she had fallen, but then
the terrible truth came out. She had been beaten up by a Ukrainian
policeman when she accidentally dropped an egg at the market.
The policeman ordered her to get on her knees and scrub the
sidewalk. Then he hit her, slapped her face, and cursed her while
everybody on the street watched.”
— Nelly Toll, Behind the Secret Window

Curriculum
Connections
Reading Standards for Literacy
in History/Social Studies
Grades 6-8
6. Identify aspects of a text that
reveal an author’s point of view
or purpose (e.g., loaded language,
inclusion or avoidance of
particular facts).
7. Integrate visual information
(e.g., in charts, graphs,
photographs, videos, or maps)
with other information in print
and digital texts.
Grades 9-10

Theme: Bullying; Appropriate for grades 6-college level
Introduction: In this lesson students will explore the connections
between their own family lives and those of Holocaust victims like
Nelly and her mother.
Preparation: Prior to this lesson, students should read Chapter 8 of
Behind the Secret Window.
Student Objectives:
 Practice close looking skills with three images included in the
exhibit.
 Respond to Nelly’s story, the Pleasant Peasants.
 Discuss why Nelly chose to create a happy story from a grim
reality.
Associated Exhibit Images:
 On the Way to Church, 1944 (From “A Week in the
Country”)
 Peasant Family Eating at a Table, 1943-1944 (From “A
Week in the Country”)
 Sunflowers Growing in the Shadows, 1943 (From “A Week in
the Country”)
Conversation Kick Starter: Begin the lesson by asking students the
“Have you Ever?” questions in the attached handout.
Materials:
 Worksheets: “How to Look Closely at Art,” “Have you
Ever?”, Graphic Organizer, Pyramid of Hate
 Behind the Secret Window book
 “Not-So-Pleasant Peasants” exhibit text
 Markers
 Internet connected computer or tablet

3. Analyze in detail a series of
events described in a text;
determine whether earlier events
caused later ones or simply
preceded them.
9. Compare and contrast
treatments of the same topic in
several primary and secondary
sources.
Grades 11-12
3. Evaluate various explanations
for actions or events and
determine which explanation best
accords with textual evidence,
acknowledging where the text
leaves matters uncertain.
7. Integrate and evaluate multiple
sources of information presented
in diverse formats and media
(e.g., visually, quantitatively, as
well as in words) in order to
address a question or solve a
problem.
Visual Arts Standards (Ohio)
Grade 6
3RE – Explore and discuss how
aspects of culture influence ritual
and social artwork.
Grade 7
4PE – Observe a variety of
artworks noticing details, themes
and ideas and group them into
patterns and categories.
Grade 8
3RE – Identify examples of
visual culture and discuss how
visual art is used to shape
individual and social behavior.
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Visual Arts Standards (Ohio)
Grades 9-12
Beginning High School
2PE – Identify and describe the
sources artists use for visual
reference to generate ideas for
artworks.

On the Way to Church
Nelly Toll
Exhibit location: Teal 2 – A Week in the Country

Intermediate High School
4PE – Analyze the work of
individual artists and explain how
they are influenced by cultural
factors.
Accelerated High School
1PE – Analyze interdisciplinary
connections that influence social and
cultural contexts of visual imagery.
Advanced High School

Peasant Family Eating at a Table

Sunflowers Growing in the Shadows

Nelly Toll

Nelly Toll

Exhibit location: Teal 2 – “A Week in the
Country”

Exhibit location: Teal 2 – “A Week in the Country”

3PE – Compare and contrast
universal themes and sociopolitical
issues in artworks from different
cultures and historical periods.

Procedures:
Step 1: Art and Writing Analysis









Practice close looking skills to examine the three paintings
Nelly created for her story “A Week in the Country, or, the
Pleasant Peasants.” Reference the “How to Look Closely at
Art” worksheet to guide this exercise.
Discuss the paintings together as a class.
Using the attached Venn Diagram, students will write their
observations in the circles. Each circle signifies one painting.
Students should record similarities where the circles overlap
and differences where the circles do not overlap. Students
may work independently, as a class, or in small groups.
Ask students how Sunflowers Growing in the Shadows
compares to the other two paintings. Pay particular attention
to subject matter, color, mood, and the title of the work.
In the gallery, or in the included handout, read the didactic
panel, “Not-So-Pleasant Peasants” together as a class, or have
students read it independently. If students have read Chapter
8 in Behind the Secret Window, ask them to compare their
observations about these three paintings with the content in
Chapter 8.
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Step 2: Classifying Behaviors and Actions









Display the Pyramid of Hate (page 23) either on a screen, handout, or both.
Explain the function of the Pyramid of Hate.
Have students complete a self-evaluation with the Pyramid of Hate. Students must be
able to relate the pyramid to themselves before they can relate it to Nelly’s situation.
Most students will find they are in the bottom section; some students will have moved
into the second section; others will have seen or done things in section three.
Designate a color coding system for reality and imagination. For example, a blue marker can indicate
“reality” while a red marker can indicate “imagination.” Ask students to circle on the Pyramid of
Hate the types of hatred exemplified in reality in one color and examples from Nelly’s imagination in
another color. For example, in the segment labeled “Violence,” students should circle the word
“Threats” in the color designated to reality. In Nelly’s book, peasants threatened to harm the group in
the barn and even threw stones through the window.
Explore testimonials from the USC SHOAH Foundation website: https://sfi.usc.edu/clipviewer.
As clips of testimonials are viewed, have students indicate on the Pyramid of Hate the level of hatred
each individual withstood.

Assessment:
Students will write a short response to the following prompts:




How did the paintings Nelly created for “A Week in the Country, or, The Pleasant Peasants,” compare
with her reality? Why did she choose to paint these images with the represented colors and imagery?
Consider visual art, the Behind the Secret Window text, and the Pyramid of Hate in your response.
Consider the German major, Major Davidovich. He was very kind to Nelly and her mother, but was a
member of German army. Why do you feel he acted the way he did?

15

How to Look Closely at Art
Looking versus Seeing*
Looking
Looking at an object, place, person, or thing is a passive action. To look at something means to recognize
its presence and to observe basic qualities about it such as the elements and principles of art. For
example, when students look at a watercolor painting by Nelly Toll, they may notice that she chose to use
brighter colors, exhibited attention to detail, and created a narrative among certain paintings.
To summarize:
 Passive viewing
 Physical process
 Recognize presence





Observe basic qualities
Elements of art
Principles of art

Seeing
Seeing is a more active process than looking. In comparison to looking, seeing also involves perception.
Perception engages the viewer in connecting the viewing experience to prior knowledge of that object or
related objects. Seeing art involves analytical processes, such as comparing and contrasting. For
instance, students may see a Nelly Toll watercolor painting by relating it to other children’s stories they
have read, by analyzing her decision to use bright colors in the face of a grim reality, and interpreting
how the process of creating watercolor paintings impacted her life.
To summarize:
 Active viewing
 Mental process
 Perception




Connecting to prior
knowledge
Comparing and
contrasting

Looking
Observe



Show a selected artwork to students, without providing any background information about it or the
artist.
Allow students three minutes to individually and silently study the art and to form their own
impressions.
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Describe


Next, engage students in discussion about the artwork. Start a conversation by asking
students to share what they observed. Encourage students to be specific, using as many
adjectives as possible in your discussion. Relate observations to the Elements of
Design. See the chart below.

Elements of Art
Line
A mark that has a greater length than width. Line shapes include straight, curved, diagonal, horizontal, and
vertical.
Shape
A shape is created by a closed line. Examples of shapes include hard-edged, geometric shapes like squares
or triangles, or free-form shapes.
Form
A form is a three-dimensional shape that has length, width, and depth. Forms include pyramids, spheres,
boxes, and cylinders.
Space
Space is the area between and around forms and shapes. Space has a shape too, and this is called negative
space. When you feel space, you feel three-dimensional depth. Depth is created in flat pictures by using
value and color changes (shading, atmospheric perspective).
Texture
Texture is the quality of a surface, including bumpy, smooth, soft, or hard. Texture can be felt with your
hand or observed with your eye. Artists can show a bumpy surface on a smooth drawing surface.
Color
Color is created when light is reflected off the surface of things. The name of a color is called its hue.
Value
Value is how light or dark a color is. You can change the value of a color by adding black to darken the
color value or white to lighten the color value.
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Analyze
 Guide the analysis by basing discussion questions on the Principles of Design. See the
chart below.

Principles of Design
Emphasis
Emphasis is the focal point of a design, something meant to grab the attention of a viewer. It is the part of
an art object that is most noticeable. A bright color, for example, may be a point of emphasis if the rest of
the design is a different, more muted color.
Balance
When something is balanced, the visual weight of things, colors, textures, and space is evenly distributed.
When you look at an art object, imagine that it is a scale. If the object appears stable, it is balanced. If it
appears unstable, it is imbalanced.
Proportion
Proportion is the feeling of unity when parts of a design work well with each other. For example, when an
artist makes a drawing of a human body, proportion is important. Comparison is used to measure
proportion, for example, comparing the size of the head with the width of the shoulders, and so on.
Movement
When your eyes look at a design, they move across it. Movement is the journey your eyes take across an
image, landscape, or other object of viewing.
Rhythm
Organized movement creates rhythm in a design. Interesting rhythm relies on variety.
Variety
Artists use many elements of art within a design to create visual interest and variety. One design may
include many different colors, textures, and shapes.
Pattern
Repeating shapes, lines, or forms create pattern.
Repetition
Repetition is the use of an element of art in multiples. This creates a sense of action within the design.
Repetition contributes to the principle of unity.
Unity
When an artwork is unified, it appears harmonious. Unified works have stable balance and feel complete.
It does not feel as though the art object has any missing parts.
Discussion questions for visual analysis:





What is the focal point, or emphasis, of this painting?
What elements did Nelly repeat in her painting?
In what ways did Nelly use color and line to create movement in this painting?
Do the elements of this painting fit together, or do they contrast? Explain why you answered as
you did.
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Seeing
Relate





How has Nelly used watercolor to represent this story?
Have you used watercolors before? If so, what is the process like? What conditions
must you have to create a watercolor painting?
Does this watercolor painting remind you of anything?
How does this watercolor painting compare to other paintings you have seen?

Interpret





How does this painting make you feel?
What does this painting mean to you?
What elements from Nelly’s real life do you think has she included in this artwork? What elements
from Nelly’s imagination do you think she has represented?
Why do you feel Nelly chose to blend reality and imagination in this artwork?

Inform



Provide students with the title and background information of the artwork(s).
Discuss student perceptions in relation to what they have learned about the work with the information
provided.

*For additional resources on how to look at and see art, visit the Toledo Museum of Art Visual Literacy
project (vislit.org).
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Have you Ever?
Answer yes or no to the following questions. Answer truthfully. This is for your eyes only!
Have you ever:
1) Overheard a joke that made fun of a person of a different ethnic background, race, religion, gender
or sexual orientation?
2) Been the target of name calling because of your ethnic group, race, religion, gender or sexual
orientation?
3) Made fun of someone different from you?
4) Left someone out of an activity because they were different from you?
5) Been left out of an activity or social function because many of the people were different from you?
6) Engaged in stereotyping — lumping together all people of a particular race, religion, or sexual
orientation?
7) Been threatened by someone who is different from you because of your difference?
8) Committed an act of violence against someone because that person is different from you?

© 2014 Anti-Defamation League, www.adl.org. All rights reserved.
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Venn Diagram
Using the Venn Diagram below, students will write their observations in the circles. Each
circle signifies one painting. Students should record similarities where the circles overlap
and differences where the circles do not overlap. Students may work independently, as a
class, or in small groups.
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Synopsis of “A Week in the
Country, or, The Very Pleasant
Peasants”
This story, recently rediscovered by Nelly, has not yet been completely translated; but through Nelly’s
explanation, we know it concerns a family of peasants who spend time milking cows, washing clothes in
the river and occupying themselves with other daily tasks. The brother and sister of the family take great
pains to dress handsomely for church, and the family meal around the table is filled with humor and
offbeat conversations. The final image of a swamp (Sunflowers Growing in the Shadows) has interesting
touch points with reality.

The peasants in Nelly’s story are charming and simple, and their country ways are idyllic and humorous.
Sadly, the truth of that week in the country – actually, several weeks – was much more harrowing.
Almost from the moment the escaping Jews encamped in the dairy barn, the local peasants began
gathering around the barn and harassing them. They would approach with farm tools and sticks,
screaming “filthy Jews” in through the open windows. They would throw rocks, and even try to steal
some of the traveler’s belongings. Matters calmed down after the first week, but after that, Nelly and her
mother lived in uneasy tension in the barn.
After more than a month, it became clear that the Jews had been tricked. The German major
disappeared with the money that they had given him, and word soon began to spread that the Germans
were planning a “cleansing” of the Polish countryside. In terror and in haste, the Jews fled the dairy
barn in many directions. Nelly and her mother stayed close to the leader of their entourage and hid in
the shadows of a nearby swamp. From there, they heard gunshots and screams. The sky above was
filled with black crows, whose cries echoed and terrified the young girl.
After a long night, the Jews in the swamp emerged and returned to the barn. It was a wreck; their
belongings had been ransacked and hay was everywhere. As the Germans had arrived, the peasants had
helped them find the hidden Jews and loot their barn. Twenty-three of the twenty-eight travelers had
been killed; Nelly and her mother were among the few survivors. They headed back to Lwów and,
shortly thereafter, went into hiding with the Wojteks.
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Pyramid of Hate
The Pyramid shows biased behaviors, growing in complexity from the bottom to the top. Although the
behaviors at each level negatively impact individuals and groups, as one moves up the pyramid, the
behaviors have more life-threatening consequences. Like a pyramid, the upper levels are supported by
the lower levels. If people or institutions treat behaviors on the lower levels as being acceptable or
“normal,” it results in the behaviors at the next level becoming more accepted. In response to the
questions of the world community about where the hate of genocide comes from, the Pyramid of Hate
demonstrates that the hate of genocide is built upon the acceptance of behaviors described in the lower
levels of the pyramid.

© 2014 Anti-Defamation League, www.adl.org. All rights reserved.
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Additional Resources on Tolerance
and Bullying Prevention
Websites
www.adl.org/education-outreach
Anti-Defamation League (ADL)
The Anti-Defamation League’s A WORLD OF DIFFERENCE® Institute provides anti-bias training,
curricula and print and online resources for schools, campuses and communities. ADL programs provide
educators, youth and families with the knowledge and skills to effectively challenge antiSemitism and all
forms of bias and to create learning environments that are respectful and inclusive.

https://www.facinghistory.org/
Facing History and Ourselves
This educational initiative began as a two-part class on the events that led to the Holocaust,
evolving into a worldwide organization that promotes tolerance. As the website states, “…students
in a Facing History class learn to choose knowledge over misinformation, compassion over
prejudice or bullying, and participation over indifference or resignation. It’s active—rather than
passive—learning.”
http://www.pacer.org/bullying/
National Bullying Prevention Center - PACER Center
Information on the WE WILL Generation initiative for teens can be found in the Summer 2015
PACESETTER newsletter (http://www.pacer.org/newsletters/pacesetter/summer15.pdf), with
articles on bullying on pages 4 and 16.
http://www.stopbullying.gov/prevention/
Prevention at School
This resource provides tools for parents, educators, and adults to talk to adolescents about
bullying, including identification, cessation, and prevention.
https://www.splcenter.org/
Southern Poverty Law Center
Fighting hate and intolerance, the Southern Poverty Law Center’s Teaching Tolerance project
“combats prejudice among our nation’s youth while promoting equality, inclusiveness and
equitable learning environments in the classroom.” The Center offers free resources, including
lesson plans, Teaching Tolerance Magazine, and documentaries (see Bullied: A Student, a School,
and a Case that Made History, below).
Multimedia
Bullied: A Student, a School and a Case That Made History. The Southern Poverty Law Center. 2010. 40
min.
This forty-minute documentary film (on DVD), created by The Southern Poverty Law Center and
endorsed by the National Education Association, offers an inspiring message of hope to those
fighting harassment today. It can become a cornerstone of anti-bullying efforts in middle and high
schools. Free copies of this documentary (limit one per school), along with a teaching kit, can be
online (http://www.tolerance.org/kit/bullied-student-school-and-case-made-history).
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Lesson 2
Art as a Survival
Mechanism
“To cheer me up, Mama would suggest that I think of new picture
stories and paint them. To encourage me, she would go and get my
pencil and eraser out of the little cigar box where I kept them.”
— Nelly Toll, Behind the Secret Window

Curriculum
Connections
Reading Standards for Literacy
in History/Social Studies
Grades 6-8
7. Integrate visual information
(e.g., in charts, graphs,
photographs, videos, or maps)
with other information in print
and digital texts.
9. Analyze the relationship
between a primary and secondary
source on the same topic.
Grades 9-10
9. Compare and contrast
treatments of the same topic in
several primary and secondary
sources.

Theme: Art Therapy; Appropriate for grades 6-college level
Grades 11-12

Introduction: Art was a lifeline for Nelly while she was in hiding.
After the war, Nelly earned master’s degrees in art, art history, and
education, as well as a doctorate in counseling and art therapy. Today
Nelly is an advocate for the creative process that helped her survive
nearly two years in hiding. Art can heal by allowing people to
express themselves and their emotions via different media.

9. Integrate information from
diverse sources, both primary and
secondary, into a coherent,
understanding of an idea or event,
noting discrepancies among
sources.

The healing power of art is a recurring theme throughout these lesson
plans. This lesson plan emphasizes the function and methodology of
art therapy through integrated reflection and hands-on practice. A
bibliography of additional art therapy resources is included in this
lesson should you wish to expand on an investigation of this field.

4PR – Transform perceptions and
processes into two- and threedimensional artworks

Visual Arts (Ohio)
Grade 6

3RE – Explore and discuss how
aspects of culture influence ritual
and social artwork.
Grade 7

Images can convey important information about the artist who
created them. Begin by analyzing your response to the artwork; get
feedback from the artist if possible and/or read about the work
AFTER forming your own thoughts. Remember, the images are
visual metaphors shared by the artist is visually sharing, and only
he/she knows the meaning behind each one.
While working with this lesson plan, it is important to contact an
appropriate colleague if there is an image or a comment that causes
you serious concern. Do not attempt to interpret a student’s artwork
unless you are a trained Art Therapist.

4PE – Observe a variety of
artworks noticing details, themes
and ideas and group them into
patterns and categories.
1RE – Speculate about an artist’s
intentions and message in a work
using relevant references to the
work.
Grade 8
2PE – Develop awareness and
articulate various functions of art.
3RE – Identify examples of
visual culture and discuss how
visual art is used to shape
individual and social behavior.
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Preparation: Review the purpose of art therapy with
students.

Grades 9-12
Beginning High School

Art Therapy is the deliberate planned use of art to
meet psychological needs. It uses the visual arts as a
healing technique. It not only teaches art
techniques, but can also bring about the release of a person’s
conflicts, inner thoughts, and fantasies through graphic expression. It
reveals and reflects a person’s strengths and promotes his or her
growth.

6PR – Identify and apply visual
literacy as a means to create
images that are personally
expressive.

The American Art Therapy Association states that “Art Therapy is a
mental health profession in which clients, facilitated by the Art
Therapist, use art media, the creative process, and the resulting
artwork to explore their feelings, reconcile emotional conflicts, foster
self-awareness, manage behavior and addictions, develop social
skills, improve reality orientation, reduce anxiety, and increase selfesteem.”

7RE – Explore and discuss
opportunities for lifelong
involvement and advocacy in the
arts.

Personally and professionally, art therapist Gail Wetherell-Sack
agrees with Nelly Toll’s quote shown above because when she
“discovered” art therapy, “a new world opened up” for her. The very
act of creating and “doing” art changed her. It gave her a new way of
viewing herself, others, and the world. She could paint to relax after
teaching thirty high-energy eight-year olds all day. She could make a
collage to find answers to puzzling questions and she could pound
clay or scribble to vent frustrations. Jointly, she could create art with
others to problem solve. Art therapy gave her and others new hope
and new ways to exist.

1PE – Analyze interdisciplinary
connections that influence social
and cultural contexts of visual
imagery.

After Gail completed her graduate degree and became a registered,
board certified art therapist, she began the exquisite journey of
working with others, children, adolescents, adults, couples, and
families. By making art and gaining insight through the process and
the images produced, clients found answers and met their desired
goals.

7RE – Recognize and articulate
the importance of lifelong
involvement and advocacy in the
arts.
Intermediate High School

6PR – Incorporate visual literacy
as a means to create images that
advance individual expression
and communication.
Accelerated High School

6PR – Expand visual literacy as a
means to create images that
advance individual expression
and communication.
Advanced High School
1PE – Interpret social and
cultural contexts to develop
personal meaning in visual
imagery.
2PE – Interpret and evaluate the
way a theme or meaning in an
artwork expresses the social,
political, or cultural context.

Student Objectives:




Practice close looking skills in examining the associated exhibit
images.
Analyze the story Eva and Her Knitting Business.
Understand the purpose of art therapy and engage in therapeutic
responses to art.
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Associated Exhibit Images:



Queen of Freedom, 1944
Everyone Likes Her Sweaters and She Sells Them All Out, 1943

Queen of Freedom
Nelly Toll
Exhibit location: Orange 5 – Close Calls

Everyone Likes Her Sweaters and She Sells
Them All Out
Nelly Toll
Exhibit location: Teal 4 – Eva and Her Knitting
Business

Materials:



“Therapeutic Responses to Art – A Way to Look at Art” worksheet
Additional materials will vary based on the activity selections in this lesson plan. Please refer to
the activity sheets for materials lists respective to the activity options.

Conversation Kick Starter:


Ask students what they do to feel better when they experience stress. Share responses in a class
discussion.

Procedures:
Step 1: Practice Art Therapeutic Responses





Show students Queen of Freedom from 1944. Allow time for silent reflection before practicing
close examination using art therapy techniques (feel, observe, note, comment).
Distribute the “Therapeutic Responses to Art – A Way to Look at Art” worksheet. Read this
worksheet aloud as a class or allow students time to read this worksheet to themselves. The
guidelines on this worksheet will be applied to an exploration of Liberation through group
discussion.
First, FEEL. Determine your gut/emotional response. Is the artwork scary, funny, or balanced?
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Second, OBSERVE. Think in terms of metaphor. What is the artist saying? What does
the image stand for/represent? Can the artist artfully and congruently organize the space?
 Third, NOTE. Are there repeated images or themes? If you miss the message in an
artwork, the artist will repeat it again and again.
Next, COMMENT.
Now, explore images from “Eva and her Knitting Business.” Repeat steps 3-6.
Read “Eva and her Knitting Business” together. As Nelly writes in Behind the Secret Window, “I
painted a series of pictures about this girl, based on the incident with wool that almost cost us our
lives…Though the girl Eva knit sweaters in my story, it was Mama who hand-knit all my clothes.”
Read Chapter 12 from Behind the Secret Window.
Explore the following discussion questions with students:
o Yarn is a common element in both “Eva and her Knitting Business” and in a particular
instance in Nelly’s life. How did yarn function for Eva? For Nelly?
o What emotions do you feel when you think about Eva and her ball of yarn? What
emotions do you feel when you think about Nelly and her ball of yarn?
o Why do you think Nelly may have chosen to base Eva’s story on her own reality?
o How might transforming Nelly’s reality into an imagined story about Eva have helped
Nelly?

Step 2: Engagement with Art Therapy


Engage in one or more of the activities on the following pages.

28

Activity 1: Create Your Image
“Once I started to paint, a new world opened up for me. It was as if the little box of watercolors made a
bright path straight through the apartment walls to the outdoors.”
— Nelly Toll, Behind the Secret Window
“To cheer me up, Mama would suggest that I think of new picture stories and paint them. To encourage
me, she would go and get my pencil and eraser out of the little cigar box where I kept them. That was all
it took to get me started again, creating my sunny private world.”
— Nelly Toll, Behind the Secret Window

Art Experience: Illustrate your most valued strength.
Materials:







Cardstock bookmark with a
Nelly quote*
Yarn, ribbon, or twine
Plastic beads
Collage images
Torn pieces of colored paper






Markers
Sparkly stickers
Scissors
Glue or double-sided tape

Procedure:
 Print or photocopy the following page onto cardstock. Each page has two bookmarks.
 On the same side as the quote, or on the blank reverse side, students will create a positive image
that represents a strength they possess.
 With a hole punch, punch a hole at the top of the bookmark. This area is indicated by a circle.
 Students may decorate their bookmark by tying ribbon, yarn, or string through the hole at the top
of the bookmark. Beads can be applied to this fringe.
 Embellish the bookmark using multimedia such as collage images, torn paper, stickers, stamps, or
any other variety of art materials. Students may wish to incorporate more two-dimensional
materials if they intend to use it as a bookmark, so that the bookmark will lay flat inside the book.
Teacher-guided Assessment: Share and discuss the meaning of the image or images that you created and
how they represent positivity. Some students may not wish to share feelings. Do not force a student who
wishes to refrain from this activity.

*Attached bookmark may be reproduced
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“To cheer me up, Mama would suggest that I think of new picture stories
and paint them. To encourage me, she would go and get my pencil and
eraser out of the little cigar box where I kept them. That was all it took to
get me started again, creating my sunny private world.”
Nelly Toll, Behind the Secret Window

“Once I started to paint, a new world opened up for me. It was as if
the little box of watercolors made a bright path straight through the
apartment walls to the outdoors.”
Nelly Toll, Behind the Secret Window
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Activity 2: Through the Window
Transform your Image
“…through the magic of art, I became part of that happy world of illusion…It…taught me how to see the
world in brighter hues, and turned my sadness into hope.”
Nelly Toll, Behind the Secret Window

Art Experience: Transform a negative image into a positive one.
Materials:
 Paper with window images*
 Pencils
 Markers
 Crayons
 Torn colored paper
 Glue
 Magazine collage images
Directions:
1) Use the “window” paper provided.
2) Write words describing, or make a small sketch depicting, a problem, a fear, or a concern in “the
window.”
3) On top of your words or image, transform the words or the image into a positive by adding color,
shapes, and/or another image.
Teacher-guided Assessment: Share and discuss how you “transformed” the fear or problem images into
positive images that will give you strength.

*Attached “window image” may be reproduced.
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Through the Window:
Transform your Image



Write words describing – or make a small sketch of – a problem, a fear, or a concern in the
“window” on this piece of paper.
Transform the words or the image into a positive statement by adding color, shapes, and/or an
image.
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Activity 3: Picture a Place
“There was little air, and I hoped we would not suffocate. I closed my eyes and tried as hard as I could to
think of something less scary, and the idea that Mama suggested when things go bad. I pictured a park…”
Nelly Toll, Behind the Secret Window

Art Experience: Create an image that makes you feel safe.
Materials:
 Different sizes of drawing paper
 Pencils
 Markers
 Crayons
 Torn colored paper
 Magazine collage images
 Boxes (shoe, etc.)
 Glue
 Lined notebook paper
Directions:




Choose a piece of drawing paper.
Draw, collage, or construct a happy, safe place. It can be a place you know or you can create
one from your imagination.
On a piece of lined notebook paper, write as many descriptive words as you can think of to tell
about your happy, safe place. Title the page.

Teacher-guided Assessment:



Share and discuss your art piece and title by describing what you have created.
Practice “imagining” your place whenever you need to feel safe, secure, and comfortable.
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Activity 4: Conquer Your Bully
“I decided to write a silly rhyming poem about nutty Pan Wojtek in my diary. On paper, I could say all
the things about him that I couldn’t say in real life, and nobody could stop me – nobody!”
Nelly Toll, Behind the Secret Window

Art Experience: Create an image that represents you overcoming a person, situation, or place that makes
you feel sad or threatened.
Materials:
 Drawing paper
 Pencils
 Markers
 Crayons
 Clay
 Lined notebook paper
Directions:




Select one or more of the following activities: Draw an image where you are very tall/large and
your bully is very short/tiny.
Make a clay model of your bully and then squash it!
Write a silly poem, like Nelly did, about your bully and laugh out loud!

Teacher-guided Assessment:



Share your finished art piece with others that you trust.
Problem solve solutions to help you deal with your bully and/or situation.

*Allow time to plan actual strategies in order to deal with the “bullying situation” or person.
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Activity 5: Create a Hamsa
Art Experience: Explore the cultural significance of the hamsa symbol. Create your own hamsa to
represent strength and protection.
Introduction:
Today you have the opportunity to create your own hamsa. It is not necessary to put the evil eye in your
hamsa; instead try to incorporate an image of strength or love. Focus on something that you have feared,
then by using color, design, and collage, create an image of strength. Strength can even be represented by
an animal in your art.
Preparation: Explore the cultural significance of the hamsa.
What is a hamsa?
In Jewish tradition, the hamsa is called YAD HA’CHAMESH or the hand of Miriam, the sister of Moses.
The five fingers (including the thumb) also represent the five books of the Torah. Christians refer to the
hamsa as the hand of Mary, the mother of Jesus. Thus, the open image of the right hand is a symbol of
protection, blessings, and strength for the three major religions of the Middle East and North Africa
(Judaism, Christianity, and Islam). The light blue eye wards off evil spirits, and the silver metal it is
frequently made of is believed to have magical powers. If you travel in the Middle East, or visit someone
who is originally from the area, you are bound to see this symbol, and now you will understand the
historical and cultural significance.
Procedures: Choose one of the three options for hamsa making shown below.
OPTION 1:
Materials:
 Cardboard
 Durable tin foil
 Tape
 Sharp pencils (for tracing)
 Dull pencils (for embossing)










Glue
Glitter
Puffy paint
Shells, gems, and other embellishments

Trace your hand on a piece of cardboard, tracing your thumb, index finger, middle finger, and
ring finger. Do not trace your pinky finger. Add a thumb where your pinky finger would have
been. This makes the hand nearly symmetrical. Explain to students that it should look like a
mirror image.
Next, cut out the cardboard hand and cover with durable foil.
Wrap the foil around the edges of the cardboard and tape on the opposite side of the hand
shape.
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Using a dull pencil, draw a design or object on your hamsa by pressing the pencil on the
foil gently.
Next, use puffy paint, gems, shells, and glitter to decorate.

OPTION 2:
Materials:
Air dry clay
Rolling pin
Toothpick, plastic knife, or clay tool








Gems and shells
Paint
Clear Acrylic Spray

Roll out a piece of air dry clay to ½” thick.
Trace your hand and add another thumb so there is a tracing of a thumb on each side of the
hand.
Cut out with a toothpick, plastic knife, or clay tool.
Using extra clay, roll out into snakes or balls and adhere to the hamsa.
Use clay tools to carve designs, or press shells or gems into the clay.
After the clay is dry it can be painted.
After the hand is completed and dried it can be sprayed with clear acrylic spray to make it
more durable.

OPTION 3:
Materials:
Watercolor paper
Paint brushes
Watercolor paints



Glue
Magazine collage images

Trace a hand on a piece of watercolor paper and add another thumb onto the hand so there is a
thumb on each side of the hand.
Paint an image of strength inside the hand, or collage images of strength inside the hand.
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Lesson 3
Literary Influence
“Harriet Beecher Stowe’s Uncle Tom’s Cabin made me angry. I
couldn’t believe the way the white men had treated their slaves!
Although I had never seen any black people, I hoped someday to
meet them. For the time being, I created my own version of Stowe’s
famous novel, painting pictures in which the slave girl Alicia was
able to escape from her terrible master.”
— Nelly Toll, Behind the Secret Window

Theme: The power of stories, writing, and reading
Introduction: Nelly used her diary as a method of expression that
helped her to cope with the atrocities she and her family experienced.
Pani Olga would sneak her library books to read, and from a young
age Nelly was exposed to literary masterworks and classics like
Uncle Tom’s Cabin.
Even without the handwritten story and several painted episodes, it
seems very clear that “Alicia” is heavily inspired by Nelly’s reading
of Uncle Tom’s Cabin, which left a huge impression on her. At the
time, she had never seen a black person and so had no conception of
race or slavery; not until age 14, in a Parisian café, did she see a
black man. Understandably, in the midst of her own people’s
persecution, Nelly was drawn to this tale of escape and freedom.
The book’s character, Eliza, is changed to Alicia by Nelly. Like
Eliza, Alicia has a baby she is trying to keep safe, and finally
becomes fed up when she suffers an awful beating at the hands of her
master. Both flee into a forest; however, Eliza has to cross a river,
Alicia must hid in a swamp with her baby. This story has obvious
parallels to the time when Nelly and her mother fled the ghetto to
hide in the forest from advancing soldiers. We do not know how the
story ends because the last paintings are missing, but the adaptation
shows a young girl working out her own history and the plight of
other oppressed people through the lens of literature.
Student Objectives:




Analyze interdisciplinary content from history, art, literature,
and personal experience.
Identify recurring themes in Nelly’s art and writing.
Reflect on the relationship between reality and imagination in
Nelly’s sources of inspiration for her stories and artworks.

Curriculum
Connections
Reading Standards for
Literature
Grade 6
9. Compare and contrast texts in
different forms or genres (e.g.,
stories and poems; historical
novels and fantasy stories) in
terms of their approaches to
similar themes and topics.
Grade 7
9. Compare and contrast a
fictional portrayal of a time,
place, or character and a
historical account of the same
period as a means of
understanding how authors of
fiction use or alter history.
Grade 8
9. Analyze how a modern work
of fiction draws on themes,
patterns of events, or character
types from myths, traditional
stories, or religious works such as
the Bible, including describing
how the material is rendered new.
Grades 9-10
9. Analyze how an author draws
on and transforms source material
in a specific work (e.g., how
Shakespeare treats a theme or
topic from Ovid or the Bible or
how a later author draws on a
play by Shakespeare).
Grades 11-12
9. Demonstrate knowledge of
eighteenth-, and nineteenth- and
early-twentieth-century
foundational works of American
literature, including how two or
more texts from the same period
treat similar themes or topics.
Reading Standards for Literacy
in History/Social Studies
Grades 6-8
6. Identify aspects of a text that
reveal an author’s point of view
or purpose (e.g., loaded language,
inclusion or avoidance of
particular facts.)
7. Integrate visual information
(e.g., in charts, graphs,
photographs, videos, or maps)
with other information in print
and digital texts.
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Relate to Nelly’s story through responding to
literary works that elicited negative emotions.
Create positive adaptations from these stories
using art and language.

Associated Story: “Alicia”

Grades 9-10
6. Compare the point of view of
two or more authors for how they
treat the same or similar topics,
including which details they
include and emphasize in their
respective accounts.
7. Integrate quantitative or
technical analysis (e.g., charts,
research data) with qualitative
analysis in print or digital text.

Associated Exhibit Images:

Grades 11-12
6. Evaluate authors’ differing
points of view on the same
historical event or issue by
assessing the authors’ claims,
reasoning, and evidence.

Master Beating the Slave Girl,
Alicia
Nelly Toll
Exhibit location: Teal 8 – “Alicia”

Alicia Running Away with
Her Baby
Nelly Toll
Exhibit location: Teal 8 –
Conversation
Kick Starters
“Alicia”

7. Integrate and evaluate multiple
sources of information presented
in diverse formats and media
(e.g., visually, quantitatively, as
well as in words) in order to
address a question or solve a
problem.

Sunflowers Growing in
the Shadows
Nelly Toll
Exhibit location: Teal 2 –
“A Week in the Country”

Conversation Kick Starters:



What is your favorite book? What drew you to this book?
What is your least favorite book? What was it about the book
that you did not like?

Procedures: Select one or more of the following activities. Materials
lists respective to the activities are included within the following
pages.
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Activity 1: Close Looking and
Interdisciplinary Analysis
Materials:





“How to Look Closely at Art: Seeing versus Looking” Worksheet (page 16)
Chapter 11 Excerpt from Behind the Secret Window (pages 41-42)
Graphic Organizer Worksheet (pages 43-44)
Copy of Uncle Tom’s Cabin

Procedures:


Begin by examining Master Beating the Slave Girl, Alicia and Alicia Running Away with Her
Baby. Ask students to describe what they see. Reference the “How to Look Closely at Art”
worksheet from Lesson 1.



Reflect on Master Beating the Slave Girl. Consider the words in the title. What feelings do the
words and images evoke? How does this compare to other works by Nelly? Point out to students
that this is a rare image of violence in Nelly’s work.



Compare and contrast Alicia Running Away with Her Baby with Sunflowers Growing in the
Shadows from “A Week in the Country” (also included in Lesson 1). What visual similarities and
differences do you see?



Next, compare and contrast the stories “A Week in the Country,” from which Sunflowers Growing
in the Shadows derives, and “Alicia.” What similar themes are apparent? Use the graphic
organizer (pages 43-44) or engage the class in a group discussion.



Together as a class, read the attached excerpt from Chapter 11, which includes Nelly’s response to
particular books she read, including the inspiration for “Alicia,” Uncle Tom’s Cabin. Read a plot
synopsis of Uncle Tom’s Cabin or, if time allows, read a passage from the book. It is widely
believed that the conditions of slavery were the cause of the Civil War. Answer the following
question:
o Imagine you are Nelly reading Uncle Tom’s Cabin during the early 1940s. Based on her
artwork and her story, “Alicia,” how do you think she responded to this story based on her
personal experience?
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Excerpt from Chapter 11,
Behind the Secret Window*
“Later on, Pani Olga began to get us books from the library. Unlike Pani Krysia, she knew how to read,
so there wasn’t as much danger involved; we hoped no one would suspect that the books were not for her.
Each story offered an escape to me, a new journey, and I anticipated Pani Olga’s book visits eagerly,
reading everything she brought. If I didn’t understand something, I asked Mama about it.
With the exception of a few authors who wrote for teenagers, most of the books were for adults. I liked
Tolstoi’s beautiful writing, but found it harder to understand than another Russian writer, Gorki.
Dostoyevski made me ask a lot of questions; I couldn’t always follow Goethe; Balzac was too involved
and detailed; and Alexandre Dumas, with his heroic battles, was very exciting. But my favorites were the
adventure stories of Jack London, Jules Verne, and Karl May. Even though May had never set foot in the
United States, his American Indians moved, fluidly and silently, through my imagination.
Harriet Beecher Stowe’s Uncle Tom’s Cabin made me angry. I couldn’t believe the way the white men
had treated their slaves! Although I had never seen any black people, I hoped someday to meet them. For
the time being, I created my own version of Stowe’s famous novel, painting pictures in which the slave
girl Alicia was able to escape from her terrible master.
The most boring were the tales of ancient Babylon, with its hanging gardens and long names that were
hard to pronounce and remember. But I had no choice about what I read, and as Mama said, I was lucky
to have any books at all.
When I tired of reading, Mama and I played pencil and paper games or dominoes. Sometimes I even
forgot that she wasn’t one of my girlfriends, we would have such fun times together.
Mama tried to be my teacher too. I didn’t like math lessons, but I enjoyed English, especially when I had
new vocabulary words to learn. My favorite subject was Greek mythology, with its wonderful gods and
goddesses who made me forget the danger that was always around us.
Mama also taught me history, weaving tales of faraway lands and people: the Tartars, who twisted their
turned-up mustaches and fought exotic battles; the Turks, with their red fezzes, and the daring Cossacks,
who rode their horses so wildly, all made my imagination soar.
Sometimes Mama read some of Pani Olga’s private books to me, the ones that were strictly forbidden by
the Nazis, but I found them terribly dull. These included the biography of Pani Olga’s hero, Lenin. Mama
explained to me that he was the founder of the Communist Party and was responsible for the Russian
Revolution and the overthrow of the Czar in October 1917. Lenin and two of the other Communist
founders, Marx and Engels, were ‘like the Trinity without being holy,’ Pani Olga told Pani Krysia. She
tried to convert her dear friend to her beliefs, but had no luck; our Pani was a staunch believer in Jesus
Christ and Matka Boska.
*Reproduced with permission from Nelly Toll.
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One day Pani Krysia brought us two more of her friend’s favorite books, Das Kapital by
Karl Marx and the Communist Manifesto. Mama read them in a few days, but I thought
them boring and tedious when I leafed through them. To Pani Olga, they were the Bible,
but Pani Krysia was horrified that her girlfriend did not believe in God.
‘But she is not stupid,’ she confided with a smile to Mama, ‘because even though she is a
Communist, she at least admits that Joseph Stalin, who rules the Russians with such an iron hand, is a
tyrant! Someday you’ll meet her…She is like a sister to me, although I can’t understand her most of the
time.’ Pani Krysia laughed softly. ‘She even tries to teach me to write. Her ideas are weird – and between
you and me and the falling sky, I think she is a bit odd – but she is a true friend, and I love her dearly.’
Whenever she had time, Pani Krysia would go upstairs to visit her friend and would usually come back
looking happy. The good Pani Olga brought sunshine into all our lives.
One day our new friend surprised Pani Krysia with special gifts for me: a narrow black journal, an ink
bottle of darkest ebony, and a long, thin pen. ‘This is for her private writing,’ was her message. Now
when I wanted to be by myself, I could write in this diary and tell myself that I was alone no matter who
else was in the room.
I would dip my pen into the magical ink and write down my thoughts and feelings in very small letters,
trying to get the most out of each page. In one of my entries, I said, ‘I draw my pictures, and make up my
little stories, which I enjoy a lot. Because when I paint I forget to be afraid or about Papa or Janek…’”

*Reproduced with permission from Nelly Toll.
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Graphic Organizer
Name: _______________________

Part A
Compare and contrast the stories “A Week in the Country” and “Alicia.” What similar themes are
apparent? Use the Venn diagram below to list similarities and differences.
“A Week in the Country”

“Alicia”
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Part B
Artists will repeat messages in artwork that are important to them. Consider Nelly’s life,
the pictures she created, the stories she wrote, and the books she read. What recurrent
themes can you identify? Write themes in the column at the left. For each identified theme,
record specific instances in the columns to the right.
Themes

Real Life

Pictures Nelly
Drew

Stories Nelly
Wrote

Books Nelly
Read
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Activity 2: Synthesis
Materials:
 Book Analysis Worksheet (page 46)
 Graphic Organizer Worksheet (pages 43-44)
 Paper
 Pencils
 Crayons
 Markers
 Lined paper
 Literary Influence Portfolio Evaluation Worksheet (page 47)
Procedures:




Return to the Conversation Kick Starter; ask students to write down their least favorite book, or a
book that provoked them.
Using the attached book analysis worksheet, students will complete the prompts to explore why
this book elicited a strong emotional response.
Next, students will use their emotional responses to the content of the book to create a children’s
illustration adaptation. Depending on allocated class time, this can be one image or a short story. It
is important that students pay close attention to negative actions and emotion elicited by the
antagonists. How can they create a positive ending for the protagonist like Nelly did for Alicia?

Activity 2 Assessment:


Students will respond in essay form to the following prompts:
o Why did Nelly respond so strongly to Uncle Tom’s Cabin? Consider her cultural context.
o Describe Alicia, the protagonist of Nelly’s story. What struggles does she overcome, and
how?
o Describe the plot of a book you have read that you did not like. Why did you respond so
negatively to this particular story? Consider your personal experience.
o Describe the story adaptation you created. What struggles does your protagonist overcome,
and how?



Students will create a portfolio including the following:
o Graphic Organizer Worksheet
o Book Analysis Worksheet
o Story Adaptations (one or more illustrations)
o Essay



Teachers may evaluate the portfolio based on the attached evaluation form.
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Book Analysis Worksheet
Name: __________________

Title of Book
Author
Date of Publication
What did you like
most about this
book?
What do you like
least about this
book?
What is the plight
of the protagonist
in this book?
Describe a time
when you or
someone you know
has had a similar
experience to the
protagonist.

Name one or more
antagonists from
this book whose
actions made you
angry or confused.
Next to the
name(s), briefly
describe these
actions.
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Literary Influence Portfolio
Evaluation
Name: ________________________________

[10]
Excellent

STUDIO/
CREATING
CRAFT

CURATION

WRITING

MECHANICS

PRESENTATION

[9-8]
Strong

[7-6]
Expected

[5-3]
Emerging

[2-1]
Lacking

Student is able to create one
or more illustrations that
clearly reference a chosen
literary work.
Student uses good technique
to produce their artwork.
Artworks are clear and not
ripped, smudged, or smeared.

Student coherently integrates
all steps of the project to
produce a work that
thoroughly references
interdisciplinary sources of
history, literature, art, and
personal experience.
Student articulately responds
to prompts, demonstrating an
integrated understanding of
the assignment. Transitions
between ideas are clear.
Writing uses proper
grammar, punctuation, and
sentence structure.
Portfolio is neatly arranged in
order and includes all
elements of the assignment.

TOTAL: _____/ 70
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Lesson 4
Daily Life Before the
Holocaust
Themes: Family, Place; Appropriate for grades 6-college level
Introduction:
In this lesson students will explore the connections between their
own family lives, and those of Holocaust victims like Nelly Toll and
her family. Before the Holocaust, most Jewish people lived happy
and diverse lives in Europe, surrounded by family and friends.
Students can look at images of Jewish and other families affected by
the Holocaust to see what their lives were like before this tragedy.
Nelly’s hometown, Lwόw, had a large Jewish population; but the
Jews were outnumbered by Ukrainian and Polish citizens. After the
German occupation, many Ukrainians became policemen to assist the
Gestapo efforts of Jewish persecution. 150,000 people –
approximately half of the population in Lwόw at the time the
ghettoes were being formed by the Gestapo – were Jewish.
Before the Russians came to Germany, Nelly spent quite a bit of time
with her paternal grandmother near a windowsill. Nelly describes
this in Behind the Secret Window: “In the long winter afternoons, I
would sit on my grandma’s windowsill, her arms wrapped around
me, and listen to her colorful stories about the past.”
Student objectives:







Consider Nelly’s life before the Holocaust as well as the lives
of other European Jews.
Analyze Chapter 2 of Behind the Secret Window and discuss
Nelly’s life before the Russians invaded Lwόw in 1939.
Practice close observation to thoroughly examine selected
artworks. Reference the “How to Look Closely at Art”
worksheet (page 16).
React to photographs of families of Holocaust victims taken
before the tragedy.
Juxtapose family photos which are similar to the pre-WWII
photos you found of Holocaust victims. Research Jewish
families as they lived prior to the Holocaust and look for
photos of them

Curriculum
Connections
Visual Arts (Ohio)
Grade 6
5PE – Use observations, life
experiences and imagination as
sources for visual symbols,
images and creative expression.
5PR – Engage in visual problems
of personal or social relevance
showing focus and persistence to
complete the task.
Grade 7
4PE – Observe a variety of
artworks noticing details, themes
and ideas and group them into
patterns and categories.
5PR – Create a work of art in
collaboration with others to
address a social or cultural issue.
Grade 8
5PE – Discover how culture, age,
gender and background influence
audience perception of art.
3PR – Use critical thinking and
visual literacy to communicate a
specific idea.
Grades 9-12
Beginning High School
1PE – Examine and articulate the
effects of context on visual
imagery.
5PR – Investigate how to access
available digital tools and
innovative technologies to create
and manipulate artwork.
Intermediate High School
1PE – Examine the context
details of visual imagery and
explain the social and cultural
influences on the images
5PR – Understand and
demonstrate how to access
available digital tools and
innovative technologies to create
and manipulate artwork.
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participating in everyday activities. Try to find the
exact location and date of the photos.
Create artworks based on the research of these
individual photographs by juxtaposing the two photos.

Associated Stories:




Accelerated High School
1PE – Analyze interdisciplinary
connections that influence social
and cultural contexts of visual
imagery.
5PR – Explore and expand on
personal art applications through
the use of available digital tools,
innovative technologies and
media arts.

“Gentleman Farmer”
“Growing Up”
“The Doctor Series”

Advanced High School

Associated Exhibit Images:

1PE – Interpret social and
cultural contexts to develop
personal meaning in visual
imagery.
5PR – Create original artworks
that demonstrate the ability to
select, use and vary available
digital tools and innovative
technologies.

Girl with Father

Children Leaving for
School

Nelly Toll
Exhibit location: Teal 1 –
“The Gentleman Farmer”

Nelly Toll
Exhibit location: Teal 1 –
“The Gentleman Farmer”

Reading Standards for Literacy
in History/Social Studies 6-12
Grades 6-8
7. Integrate visual information
(e.g., in charts, graphs,
photographs, videos, or maps)
with other information in print
and digital texts.
9. Analyze the relationship
between a primary and secondary
source on the same topic.
Grades 9-10
7. Integrate quantitative or
technical analysis (e.g., charts,
research data) with qualitative
analysis in print or digital text.
9. Compare and contrast
treatments of the same topic in
several primary and secondary
sources.
Grades 11-12

Going to School

All Alone

Nelly Toll

Nelly Toll

Exhibit location:
Teal 5 – “Growing
Up”

Exhibit location:
Orange 1 –
“Before the
Secret Window”

Vaccination in
School
Nelly Toll
Exhibit location:
Teal 7 – “The
Doctor”

7. Integrate and evaluate multiple
sources of information presented
in diverse formats and media
(e.g., visually, quantitatively, as
well as in words) in order to
address a question or solve a
problem.
9. Integrate information from
diverse sources, both primary and
secondary, into a coherent
understanding of an idea or event,
noting discrepancies among
sources.
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Conversation Kick Starters:



As a class, discuss the following question: how
would you describe your life to a stranger?
What do you think Nelly’s life was like before the
Holocaust? Reference concrete examples from
Behind the Secret Window.

Materials Needed:














Internet connected computer or tablet
Images of Holocaust victims before the event
Pencils
Construction Paper
Colored Pencils
Watercolor paints
Brushes
Collage Materials
Family Photographs (digital or analog)
Student’s preferred art materials
Chapter 2 Behind the Secret Window (pages 52-55)
Idea Generator Worksheet (page 56)
Family Portrait Student Evaluation Worksheet (page 57)

Procedures:
Step 1: Introduction and Discussion Points








Begin unit by talking briefly about the Holocaust and Nelly
Toll. It is important for students to know that each victim and
survivor has his/her own unique story which shaped his/her
experience as a person.
Discuss Chapter 2 of Behind the Secret Window if time
allows, or share the excerpt from the book in handout form.
Form four groups of students and assign each group to one of
the images listed above.
Each group will discuss what it sees in the image and how it
makes the students feel. These observations and responses
will be recorded in the accompanying worksheet.
Next, each group will share their findings with the class.
Discuss what similarities and differences were observed
across all four images.

Vocabulary
Collection: A grouping of
objects put together by a
person or an organization.
Curator: Someone who
collects and organizes
objects based on specific
characteristics and values.
Holocaust: Tragic event
where approximately 6
million Jewish people and
thousands of other ethnic,
cultural, and political
groups were systematically
killed by the Nazi Regime
which ruled Germany from
1933-1945.
Juxtapose: To compare
two objects which are
placed close to each other.
These things may not be
closely linked, but their
placement creates a
comparison between the
two.
Photograph: A
reproduction of an image
created with a camera,
usually printed onto paper.
Photographs were first
developed in their modern
form in the 1820s, and
replaced painting and
drawing as the preferred
means of documenting
people and events.
Watercolor: A method of
painting using translucent
pigments on paper.
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Ask students why they think Nelly painted these images.
Another important viewpoint to discuss is that while this tragedy seems centered in the
Jewish community, it does not define Judaism as a religion or a culture. The Jewish
religion and the Jewish people existed for over 4000 years before the Holocaust and
continue to exist all over the world.

Step 2: Project Preparation
*For more advanced students, please refer to the procedures included in the attached worksheets,
“Pre-World War II Life in Lwόw Photo Project” and “Photo Analysis Worksheet.”









Provide family photos of Holocaust victims (you can find them using the web resources below),
and discuss some of the artistic elements of the images. Choose one and talk about each person in
the photo, using the information provided. If there is no description, have students create an
identity for each person in writing or in a discussion.
Students should independently choose a photograph from the United States Holocaust Memorial
Museum photo archives, and find an image of their own families that are similar, or were taken in
a similar situation. These will be the bases for their studio work.
Consider the similarities between students’ personal lives and pre-WWII life for Jewish families in
Lwόw, Poland, where Nelly was born.
For the studio work, each student will need two images, an image of a family affected by the
Holocaust, and an image of their own family. Hard copies of these are preferred in case of
technology failure, and so the teacher may easily reference these images to offer guidance.
Using the attached questions, students can begin to compare and contrast their two photographs.
Have students respond in complete sentences and give interesting details.

Step 3: Independent Practice





Begin by asking students to re-create their family photos using any choice of media. Because
students will be drawing from photos, it is important to have them plan their compositions before
they begin painting. Have students use their original family photos and begin to lightly sketch the
objects, figures, and scenery in their images. This may take an entire class period. Sketches should
be light so that the watercolors will cover up the pencil lines. Also consider using watercolor
pencils for the initial sketching step, so that mistakes can be “erased” by adding more watercolors
on top.
Next, students should add watercolor to their images, using light colors in larger areas first, and
then mixing darker colors to add with a smaller brush.
The students should take care to capture the facial expressions, gestures, and postures of their
family photos. Encourage the students to stop and think of the words they previously used to
describe this scene before they began painting.

Evaluation: Each student will interview another student about their watercolor painting. Using the
question sheets they filled out in the initial exercise, he/she can assemble a one-two minute presentation
about his/her partner’s artwork. Each student should present the partner’s artwork to the class, describing
the scene, the people, and identifying three main details.
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Chapter 2 from
Behind the Secret Window*
“My life before the Russians came was very happy. I was still too young to go to school; my days had
revolved around Mama, Papa, and Janek, my cousins and small friends, and visits to my grandparents and
to Papa’s store.
I could remember building castles out of sugar cubes on the wooden counter of Papa and Grandpa Josef’s
wholesale dry-goods store. Papa would let me help myself to barley, rice, and beans from the big burlap
bags that stood in the corner, and I would pile them on top of my palace until it collapsed under the
weight. When I cried from disappointment, Papa would scoop me up in his arms and kiss the tears away.
I was very close to all my grandparents and would visit them often. My father’s parents, Babcia
(Grandma) Tyncia and Grandpa Josef, lived below us in our apartment building on Plac Smolki, one of
several buildings owned by Papa. At every opportunity I would run downstairs to see my babcia, whose
velvety black eyes would light up in her wrinkled face when she saw me coming through the back
entrance.
My grandma was short and full-figured, with thin lips and a square jaw. Although I loved her, many
people – including Mama – did not like her. A few times I overheard Zosia, their maid, gossiping with
Kasia, our live-in seamstress, about Babcia and Aunt Regina, my father’s sister. My aunt was considered
to be somewhat eccentric, and my grandmother was strict and demanding with her servants. Some people
called her a “Xantippa” for the bad-tempered wife of Socrates.
But to me, Babcia Tyncia was wonderful. She would often give me presents for no special reason – ‘Just
because I love you,’ she would say. My favorite gift was a small ruby ring that she had put on my pinky
finger just before Rosh Hashanah, telling me never to take it off. I kept it on even during my bath.
On Thursdays we would count all her shiny coins, groszy (pennies), then put them into my small black
purse. I saved them for my favorite red-bearded beggar, who had no arms or legs and sat in a little cart
near the cinema across the street. Every Friday I would bring him all my groszy, and he would smile,
showing me his only two teeth.
Friday was a special day at Grandma Tyncia’s; together with her maid, she would prepare a big Sabbath
meal. Sometimes I watched them, or else I went to see the fish floating and jumping in my grandma’s
bathtub before it was killed for dinner. Once I saw the cook chap its head off on a wooden board, but I
never wanted to watch it again after that time; it was too bloody.
Saturday was supposed to be a day of rest. Our store was closed, and Grandpa went to pray in the
synagogue. But to me, it meant visits with the family, with lots of eating and good times together.
In the long winter afternoons, I would sit on my grandma’s windowsill, her arms wrapped around me, and
*Reproduced with permission from Nelly Toll.
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listen to her colorful stories about the past. I would stay till dusk, watching the snowflakes
fall on the black dorożki (horse-drawn carriages) galloping on the street below.
Babcia Tyncia’s hands moved all the time as she talked, and her dark eyes (which she said
I’d inherited from her) would shine with excitement. She would tell me that I was the
prettiest little girl in the city of Lwόw and that when I grew up, I would have all the boys
running after me. I would laugh, and she would too.
Sometimes, from the corner of my eyes, I would watch Ciocia (Aunt) Regina silently moving around
from room to room, careful on the slippery lacquered parquet floor in her fashionable high-heeled shoes. I
thought she was pretty. Tall, with dark eyes and pitch-black hair, she resembled Papa, but unlike him she
rarely smiled. I don’t remember Ciocia Regina ever doing anything except spending a lot of time and
concentration on rolling her hair on shiny brown rollers, until her whole head was covered with rows and
rows of curlers that sharply outlined her white powdered face.
She spent almost every day at home – or at least, I never saw her leave the apartment or have any guests,
with the exception of ‘Uncle’ Zygo, a distant relative who came weekly to visit her. Although Mama told
me that this Zygo had become Aunt Regina’s husband, the servants thought otherwise. They said it was
not a true marriage, only a pretext, since my aunt Regina continued to live with my grandparents.
Of course I did not understand any of this, and no one was going to explain it to me either. It was not for
children, I was often told, so I had to listen to gossips like Zosia. In between washing clothes on her
washboard or cooking them in big, steaming vats that made the kitchen foggy, she would explain to Kasia
the reason for my grandma’s frequent anger. ‘She takes all the bad luck she has with Pani (Mrs.) Regina,’
Zosia would say, ‘and pours it all on our weary heads. Some day she will pay for it, the tyrant! Everybody
has his time!’
Zosia was long gone now, the same as our servants who’d had to leave when the Russians came.
Rosy-cheeked Magda and tall, pretty Dana had to move out almost immediately. Domestic help was not
allowed under the Soviet regime; it was against the Communist doctrine. But more dreadful than all the
other losses had been Papa’s disappearance.
I remembered how I’d had to hold back the tears swimming in my eyes while Papa kissed and hugged me
good-bye in the narrow corridor of our apartment house. The building no longer belonged to us, since
ownership of private property was forbidden by the Soviet government.
About two days after Papa vanished into the night, a handsome Russian major with shiny brown boots
and an entourage of loud-voiced soldiers moved into our apartment.
Major Davidovich was a devoted Communist whose chest was decorated with many medals. He allowed
us to stay in one of our four bedrooms, even though he didn’t have to do it. He was very friendly to all of
us, speaking French to Mama, asking her to help him shop for his family back in Moscow, and showering
Janek and me with big pieces of bittersweet chocolate and even imported oranges. These were luxury
items, not easily available.

*Reproduced with permission from Nelly Toll.
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I liked Major Davidovich, and even though I did not understand Russian, I sensed in his
broad smile and the twinkle in his watery blue eyes that he meant well and liked us too. He
called Mama “Comrade Landau,” took her to special stores, and tried to help her with all
the responsibilities that now rested on her shoulders.
Even people changed after the Russians came. Władek, our friendly janitor, and his toothless, chubby
wife – who before used to bring Janek and me hot, puffy doughnuts covered with powdered sugar – now
would not even look at me when I said hello.
Because he now claimed to be a staunch Communist, Władek was allowed to move, free of charge, to a
bigger apartment on the sixth floor, just above ours. And when Major Davidovich was called back to
Moscow months later, Władek helped the major’s soldiers carry our furniture out.
I remember how sad I was as I watched them packing our piano, crystals, figurines, and paintings into big
wooden crates filled with straw. When I saw them taking Papa’s favorite picture, I asked, in the broken
Russian I had learned, ‘Why are you taking all our things?’
‘They are needed more in Moscow,’ a young soldier explained.
I wondered if the hand-painted headboard of my bed and blue armoire would now be used by some
strange Russian girl. The only thing the soldiers could not take were the beautiful porcelain stoves,
decorated with ornate animals and geometric designs, which were rooted like trees from the floor to the
high ceilings of each room.
When Major Davidovich came into the living room and saw how unhappy I looked, he gave me a big
piece of chocolate, picked me up, and started to dance around the room, trying to make me laugh. Then he
performed a quick Russian kozaczka dance, squatting low to the floor, just as his soldiers did on the late
nights when Janek and I secretly spied on their parties from behind the French doors of our salon. They
would drink Mama’s perfume, since they couldn’t get any vodka, and their girlfriends would wear her
nightgowns, thinking they were evening dresses!
Mama did not find out about those secret evenings until much later, after Major Davidovich was replaced.
His successor was Officer Volodarov, who brought a big truckload of furniture with him and was very
polite and reserved. He also spoke French to Mama. But we remained in the apartment only until his
beautiful wife arrived. Then we had to leave and move to Aunt Elsa’s, where Janek told Mama all about
how we had watched the soldiers.
I was happy when we moved to my aunt’s apartment. At least now I could be with my cousins; we always
had fun together. But almost immediately Mama was told by the Soviet authorities that she had to get a
job in order to live productively like all other Communist citizens, so she began to work in a dairy store.
Aunt Elsa, Mama’s sister, was going to take care of us kids until her visa from my uncle in Australia
arrived. Her husband, Uncle Leon – whom all of us liked very much – left Poland just before the war
broke out to find a better life for his family. They were going to join him in Melbourne, once he landed a
suitable position and an apartment.

*Reproduced with permission from Nelly Toll.
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We hadn’t heard anything at all from my uncle since the Germans came. My aunt was
hoping for some news from him – a note or maybe even a letter about the visa – but she
had no luck. Only Grandpa Henryk believed that good news would arrive shortly; he
always looked on the bright side.
I knew I would miss Aunt Elsa and my cousins if they ever left for Australia, but having Mama home
with us again made the thought more bearable. Now that the Russians had been sent fleeing back to
Moscow, she no longer had to work in the Ruski dairy store.
Best of all, now that the Soviet army was gone, Papa could leave his hiding place and come back to us.
I’d had to pretend not to eavesdrop on Mama’s conversations with Aunt Elsa about the secret little notes
she received from Papa in his hideout near the Romanian border. When I asked her for the hundredth time
when he was coming home, now that the danger was over, Mama told me once again that it wouldn’t be
too much longer.
‘Just a few days,’ she said. Sewer agreed with Mama that Papa would be back soon, and I believed him
because Sewer was usually right.”

*Reproduced with permission from Nelly Toll.
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Idea Generator
Your Family Photo

Holocaust Family Photo

List 6
interesting
details about
the photograph

Who are the
people in the
photograph?

When and
where was this
picture taken?

What events
happened
before this
photograph
was taken?

What events
happened after
this
photograph
was taken?

Describe the
family in the
photograph.
How are they
related to one
another?
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Family Portrait Student
Evaluation
Name: _____________
[10]
Excellent

STUDIO/
CREATING

CRAFT
CURATION

[9-8]
Strong

[7-6]
Expected

[5-3]
Emerging

[2-1]
Lacking

Student is able to create a scene that
includes details about their family, and the
event that took place in the photograph on
which the painting is based.
Student uses good painting technique to
produce their artwork, showing precision
with watercolors and evidence of dark and
light values.
Paintings are clear and not ripped,
smudged, or smeared.
Student is able to speak clearly about
partner’s artwork, the figures in it, and the
artists’ intention of the piece for 1-2
minutes.

TOTAL: _____/ 40
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Pre-World War II
Life in Poland Photo Project
In order to better understand what Jewish cultural and communal life was like in Nelly’s hometown of
Lwów, Poland, before WWII, you will be finding photographs of Poland from that time period. You will
analyze these photographs, as well as research the Polish city where the photos were taken. Follow the
assignments below in order, working at your own pace.

ASSIGNMENT #1—Photo Collection
Research and print two (2) photos that reflect Jewish life in Poland prior to the Nazi invasion of Poland,
using the United States Holocaust Memorial Museum’s website, www.ushmm.org (go to: Learn about
the Holocaust > Information for Students > Search the Collections > Photo Archives > Photo Catalog >
Search the Catalog >). Search the collections using keywords such as “Poland.” Once you have found a
photo you would like to use, right click on it, copy it, and paste it into a new Word document. Then return
to the photo on the USHMM website, copy and paste the date and locale to the document with the photo
(do NOT include any other information, including the captions). Print it. Save it onto your flash drive.
Most of the photos you will find will be in black and white; however, if you have access to a color printer
at home (or somewhere else), you might want to print the photo in color—IF it was in color originally.
Guidelines for choosing photos:




People must be in the photos.
The photo cannot be classified as a portrait.
The photo must include the date and location (city, country) where the photo was taken.

ASSIGNMENT #2—Photo Analysis
Using the Photo Analysis worksheet (pages 60-61), fill in each question completely. Then, write a caption
for each photo.

ASSIGNMENT #3—Photo Research
Research a Polish city before the Holocaust to determine the following:






How large was the Jewish population in this city and how long had Jews been living there?
What was Jewish life/culture in this city like prior to the Nazi invasion?
Where is this city located in Poland?
When and how did the the city come under Nazi rule (check timeline)?
What was the fate of the Jews in this city during the Holocaust?
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ASSIGNMENT #4—Photo Parallel (for homework)
Find a family photo at home that relates in some way to one of those you researched to
bring to class. Now, write an organized, well thought-out and complete response to the
following questions concerning the photos:





In examining your researched photos, what evidence suggests that life was normal for Jews
before the Nazis?
What did you find as you looked through your own family’s photos in relation to those you
had researched? Which one did you choose to share and why?
In comparing the photos, how do they show the similarities between you, your family, or your
community to those in the researched photo?
What do these photos, yours, and the researched ones, tell you about Jewish life in Europe
before World War II?

Adapted from the Arthur and Rochelle Belfer Exemplary Lessons Initiative; United States Holocaust
Memorial Museum, Washington, DC, 2007. http://www.ushmm.org/educators/lesson-plans/pre-wwiieuropean-jewish-life-photo-project
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Photo Analysis Worksheet
A.

Observation



Study the photograph for two minutes. Form an overall impression of the photo, and then examine
individual items in the photo. Next, divide the photo into quadrants and study each section to see
what new details become visible to you.



Use a chart to list people, objects and activities you see in the photo.
PEOPLE

B.


OBJECTS

ACTIVITIES

Inference
Based on what you have observed above, list three things you might infer from the photo.

1.

2.

3.
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C.


Questions
What questions does this photo raise in your mind?
1.
2.
3.



Where could you find the answers to these questions?
1.
2.
3.
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Lesson 5
Birthday Traditions

Curriculum
Connections
Visual Art Standards (Ohio)
Grade 6

“Mama’s arms were wrapped around me. She stroked my hair, and
her cool fingers softly touched my wet face. ‘Go to sleep,’ she
whispered, kissing me. I felt very, very tired. ‘Close your eyes, try to
sleep. Think of something nice, like a birthday party,’ she coaxed
me….I opened my eyes and then closed them again, feeling secure in
her presence.”
— Nelly Toll, Behind the Secret Window
“In January 1944, on Mama’s birthday, I gave her a present I had
made – a card with a bunch of red flowers and a poem. Mama was
touched; I had painted the picture in secret, covered it with my hand,
and surprised her. She kissed me and held me tight, and I could feel
her swallowing her tears, not wanting me to see them. She said it was
the prettiest pot of flowers she had ever seen.”
— Nelly Toll, Behind the Secret Window

Themes: Family traditions, survival; Appropriate for grades 6-12

3RE – Explore and discuss how
aspects of culture influence ritual
and social artwork.
Grade 7
5PR – Interpret selected artworks
and synthesize their
interpretations with the
interpretations of others.
Grade 8
3RE – Identify examples of visual
culture and discuss how visual art
is used to shape individual and
social behavior.
Grades 9-12
HS Beginning
6PR – Identify and apply visual
literacy as a means to create image
that are personally expressive.
HS Intermediate
6PR – Incorporate visual literacy as
a means to create images that
advance individual expression and
communication.
HS Accelerated

Introduction: Despite the horrific reality which forced Nelly and
her mother into hiding, the two still found opportunities to celebrate
their lives. At a time when their very survival was so uncertain,
celebrating family and birthdays took on heightened meaning.

6PR – Expand visual literacy as a
means to create images that advance
individual expression and
communication.
HS Advanced

Before the war, Nelly and her mother were afforded the space and
privacy in which to prepare surprises. While in hiding, Nelly and her
mother were confined within the same space and had limited
materials with which to craft birthday gifts and tokens of love.

6PR – Visually expressive complex
concepts and meaning in their
artworks.

Student Objectives:




Understand the cultural importance of tradition.
Consider the process of art making within the context of
Nelly’s and her mother’s confinement.
Examine the importance of family for survival.

Associated Story:
“Vacation in the Country”
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Associated Exhibit Images:

My Birthday Card to My
Mother

My Mother’s Birthday Gift to Me

Nelly Toll

Exhibit location: Orange 4 – “The Bathroom”

Rose (Nelly’s Mother)

Exhibit location: Orange 4 –
“The Bathroom”

Conversation Kick Starters:



Ask students to free-write about their fondest memories – first one of their own birthday, and
second, the birthday of a loved one.
Share and discuss. Teachers can make notes on a blackboard to record themes, with particular
attention to emotive words, the locations in which birthdays were celebrated, and accessible
amenities during the celebration.

Materials:








“How to Look Closely at Art: Seeing versus Looking” Worksheet (page 16)
“Vacation in the Country” exhibit text
Paper
Watercolors
Paint brushes
Water jars
Paper towels

Procedures:
Step 1: Close Looking


Begin by examining the two birthday cards, My Mother’s Birthday Gift to Me and My Birthday
Card to my Mother. Use the “How to Look Closely at Art: Seeing versus Looking” Worksheet
from Lesson 1 to guide your class. Pay particular attention to the elements and principles of art and
design, engaging students with these vocabulary terms.
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Step 2: Teacher-Guided Practice



Explore and discuss the importance of tradition.
Review the story “Vacation in the Country” in the exhibition. As a class, discuss the
impact Nelly’s family had on her survival.

Step 3: Independent Practice


Create a card (birthday, Valentine’s Mother’s Day, etc.) for a loved one using watercolor paint.
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Notes for Leading Tour
Audiences Ages 11-18
Ages 11-13 (6th-7th grade)
For an older group, defining what “different” meant to Nelly in a little more detail can be appropriate.
How you define what “different” meant will depend on the age group. Holocaust education typically
begins in 7th grade.
Ages 14-18 (8th-12th grade)
For the more sophisticated audiences, docents can elaborate about difference in more nuanced ways: It
was against the law to help Jews. Explain that the Holocaust was not an isolated instance; there have been
many more genocides since the Holocaust.
Conversation kick-starter:
“Who is within the law, and who is beyond the protection of the law?
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Outline for Leading Tour
Audiences Age 10 and Younger
Holocaust education often begins when students enter the 7th grade. In an effort to delicately engage
younger students with Nelly Toll’s story and artwork, discussion questions and points of emphasis have
been included below. Each section is organized by thematic grouping and includes suggested points of
dialogue for docent training at your institution as well as suggested examples to highlight for this tour
audience.
Introduction






Explain Nelly’s situation more generally using the overall picture. Do not begin with her going
into hiding. Instead, begin by explaining Nelly’s life as a child living happily with her family in
Lwów, Poland. Give some background about the political situation, also.
Next, carefully share why Nelly was in hiding, keeping in mind that young children have not yet
encountered Holocaust education in their studies. Explain that Nelly was in hiding because she
was different and there were people who were looking for her because she was different.
o We have all been there. Someone is the “new kid” who is standing on the
playground or sitting at a desk all alone. Or, perhaps, everyone in school wears
uniforms but one student is too poor to have a uniform.
Ask, “Have you ever felt that someone was staring at you as if you were from outer space? How
does that make you feel?”
o The idea is not that we can each be the individual we are but that we have the right
to be individuals.
o Point out, for instance, “I’m in a dress, you’re in pants; you’re in a blue shirt, and
you’re wearing green shorts. All these choices are great and express who we are!”

Note: Keep the focus of the tour on the positive attitude Nelly and her mother kept while in hiding. Do
not ask the students to role play a situation of confinement or act out the role of a horrific overlord. Our
goal is never to encourage a conception of otherness, because that is how this whole story began. There is
a marvelous balance between the actuality of Nelly’s existence and her imaginary world, created from
interpretations of her reality.
Conversation Kick Starters:





“What would you think if the laws of our country said some people were acceptable and others
were not?” If older students are familiar with the Jim Crow Laws, ask them to consider them in
their response.
“What’s the role of the laws of the government? Why does the government have laws about its
people?”
“What if the law said that people with green hair couldn’t walk along your street?”
o Use an unusual color (so that no one is the victim and no one is the helper.)
o Use locations and street names they would be familiar with to make it relatable.

66




“When you live in a city or a nation, our job is to protect each other. Who helps keep you
safe?”
When you reach Nelly’s self-portrait, All Alone, ask “Does this look like the lady we just
saw in the movie? Why or why not?”

“The Gentleman Farmer”
Conversation Kick Starters:












“Have any of you ever made anything like these pictures?”
“Do you know anyone who has a piano in their house (not in a music room at school)?”
“How do you think Nelly made these pictures?”
“Is there only one watercolor paint on the paper?” (Try to encourage students to study the
paintings and see the light pencil lines.)
o Make a distinction between painters who paint directly on paper and those who sketch
out their compositions in pencil before painting.
“Why do you think Nelly would have drawn out her picture before painting?”
o Relate the planning process of drawing the composition to how precious the materials
were. Nelly didn’t want to make mistakes and waste what little paper she had.
“If you run out of paint or paper, what do you do?”
o Nelly couldn’t simply go to the corner store and buy more supplies.
o This helps to see things from her perspective.
o Olga, Pani Wojtek’s cousin, sneaked in the water color set and pieces of paper into the
house on Nelly’s mother’s request.
“What colors do you see?”
“What mood is Nelly portraying? How does this picture make you feel?”

Example Artwork: My Birthday Card to my Mother



The birthday card helps to emphasize the bond between Nelly and her mother. Nelly wrote of her
mother, “She became my girlfriend and my teacher.”
Ask students the following questions to encourage close observation:
o “Boys and girls, what do you think this is?”
o “Did anyone ever make a card for his or her mom?”
o “Can you see the fold lines?”
o “Can anyone see how this was folded up and kept in a pocket like a precious thing?”
o “Why do you think this one was folded up? Do you see fold lines anywhere else?”

“Eva and her Knitting Business, or, The Wool Story”
Conversation Kick Starters:




“Does anyone here know anyone who knits?”
“Do you have yarn in your house?”
“Can you imagine walking around with a ball of yarn and a bunch of knitting needles?”
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“What happens when you knit with metal knitting needles? They make noise!
(imitate)”
o If someone comes, what do you do with your knitting needles? You can’t just drop
them on the ground, as they would make a noise.” (If you, as docent, have a pencil with
you, drop it on the floor). It is most helpful if teachers and/or docents use a set of
knitting needles and some yarn to demonstrate.
o Ask students: “What would the Gestapo have thought they heard?”
 “Where did that sound come from? But there is nobody here! Where would that
have come from?”
“Did anyone ever have a surprise party?” Make it positive.
o Synopsis to share: All the guests were hiding in the kitchen, waiting for the guest of honor to
arrive at the front door. You can’t giggle when you’re getting ready to surprise a birthday boy
or girl, can you? Then they would know there was something going on!”
o



Example Artwork: Eva Gives her Brother a Bath





“Where do you take your bath or shower?” Does the hot water come from the tap?
“Boys and girls, they had to heat the water and fill up the basin – there was no running water
straight to the tub!”
o Note to the tour group that there are no pipes leading to the tub,
If you include recreations of the rooms in your exhibit:
o “Let’s pretend this tub is the bathtub in the picture of Nelly giving her brother a bath. We
would have to bring water to it ourselves. If we were lucky, we would have a kitchen stove
nearby to heat the water.”
 You can create this reality based on what Nelly painted and help the tour group
members relate it to their lives.

Close Calls
Example artwork: The Queen of Freedom


Nelly made The Queen of Freedom to commemorate having survived.
o “How does this picture make you feel?”
o “What does The Queen of Freedom remind you of?”
 The Queen of Freedom might look to some like a beauty pageant contestant.
 If children observe this, validate their response by mentioning that Nelly wrote in
Behind the Secret Window about knowing someone who had won a beauty pageant.
 The Queen of Freedom wears a sash and is on a runway.
 Older children might recognize that the woman in The Queen of Freedom is
reminiscent of a Greek goddess. Nelly read Greek mythology as a child.
o “The Queen of Freedom is very bright! Where is the light coming from in this picture?”
 The light comes from behind and also from the front.
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Growing Up – From Kindergarten to Gymnasium




“Do you know what a ‘gymnasium’ is?”
o It’s a word for high school that is German in origin but also used in Eastern Europe.
This word doesn’t have the same meaning in America.
“What is Nelly doing in these pictures? Is she by herself?”
o Nelly rarely shows herself alone; most of the time she is with friends or in classrooms.
o “Why do you think she did that? Why doesn’t she paint herself alone with her mom?”

“School and Punishment”
Conversation Kick Starters:









“When you get dressed in the morning, do you have a lot of clothes to choose from?”
o “When Nelly came to the Wojtek’s house, she only had the clothes she was wearing.
Remember, they were going into hiding and didn’t want to raise suspicion by carrying
anything resembling a suitcase or it might have given them away. Maybe Nelly’s mother
knitted garments for her!”
“What would happen if you couldn’t go to school?”
o (Start this conversation with something fun and practical they would learn in school,
otherwise this tour group may disengage.)
How would you learn to draw?
“Where would you learn to read a book? Where would you get the books?”
“If you learn how to do math, then you can figure out if you have enough allowance to buy
something you want. Who would have taught you how to count your pennies?”
“How old does Nelly look in these pictures?”

Example Artwork: Going to School




Explain that Nelly could not leave the Wojtek’s to walk around the city, but she likely kept a
mental picture of how the city looked when she entered the building for the first time. This image
may have had a large impact on her and influenced the way she would depict buildings in the
works she created within this building.
Nelly and her mother were living in the city. Remind the tour that the farm scenes Nelly created at
this time were from her imagination.
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Essential Holocaust
Vocabulary List
Allies:The four major opponents of Germany in WWII: France, Great Britain, the Soviet Union, and the
United States of America.
Anti-Semitism: Prejudice against Jews; dislike of Jews; discrimination or persecution of Jews.
Appelplatz: The roll call area inside the camps. (appel = name and platz = place/plaza)
Arbeit Macht Frei: The slogan found on the gates of the death/concentration camps; it means
“Work Makes You Free,” an ironic and saddening message.
Aryan: The word used by the Nazis to mean a superior, white, Nordic heroic type. It no biological
validity as a racial term.
Axis: The name given to Germany, Italy, Hungary, Bulgaria, Finland and Romania; countries
at war against the Allies.
Bericha: Hebrew for “flight from.” It is the name given to those who aided the Jews in their
escape from Europe to Palestine after the Holocaust.
Bystanders: Those who were apathetic, stood by and did nothing. They knew what was going
on, watched, but did nothing to either help or hinder. This term is not used much anymore
because it is felt that because bystanders stood by and did nothing, they were actually complicitcollaborators.
Collaborators: Those who aided, or helped, the Nazis to perform evil acts. It is believed that
bystanders, by standing by and doing nothing, acted as complicit-collaborators.
Concentration Camps: In German, Konzentrationslager. Prison camps built to hold Jews,
Gypsies, political and religious opponents, resisters, homosexuals, and others who were
considered “enemies of the state.” Before the end of WWII, hundreds of concentration camps
had been created across German-occupied Europe.
Crematorium: An oven or furnace where concentration camp or death camp prisoners’ bodies
were burned.
Death Camps: These camps were Nazi centers of murder or extermination. Jews and non-Jews
were brought to them in order to be put to death as part of Hitler’s “Final Solution.” The six
death camps (Auschwitz-Birkenau, Treblinka, Sobibor, Majdanek, Chelmno, and Belzec)
were established solely for the murder of Europe’s Jews. All six were located in Poland. This
is not to say that deaths did not occur at other camps, as they did in great numbers.
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Death Marches: Forced marches to keep prisoners from being liberated by the Allies
toward the end of WWII. Most prisoners were marched from Poland and outlying areas
toward the center of Germany. Thousands died along the way.
Dehumanization: To deprive of human qualities or attributes; to deprive of individuality.
This was a technique used by the Nazis against Jews and other victims.
Deportation: Term used for the forced removal of Jews in Nazi-occupied lands under the
pretense of “resettlement.”
Dictator: An absolute, often oppressive, ruler who uses force and intimidation to keep people “in
line,” and limits freedoms like press, assembly, and free speech.
Displaced Person: Term used to refer to those survivors of the Holocaust who had no homes
after the war. These people were often placed into Displaced Persons’ Camps.
Einsatzgruppen: SS mobile killing units, attached to the German army, whose primary purpose
was to seek out and slaughter Jews in Eastern Poland and Russia.
Euthanasia: The policy of “mercy killing” the elderly and handicapped, also called the “T4”
Program.
Fascism: An extreme conservative political philosophy, usually ultra-nationalistic, violent, antiCommunist, anti-Semitic, and/or racist. German fascism was National Socialism or Nazism.
Final Solution: The euphemism given to Hitler’s intent/program to annihilate all the Jews of
Europe.
Fuhrer: Adolf Hitler’s title as chancellor and head of state in Germany.
Gas Chamber: Buildings, or parts of buildings, which were sealed off and air tight so that large
numbers of people could be murdered by poison gas which was released into the chamber. This was the
primary method of murder in the death camps. NOTE: they were developed after testing the impact of
using carbon monoxide in trucks.
Genocide: The systematic killing of a whole people or nation.
Gentile: A person of non-Jewish faith.
Gestapo: The Nazi State Secret Police. It was a branch of the SS which dealt with political opponents
with terror and arbitrary arrest. The Gestapo was in charge of expelling Jews from German-controlled
lands.
Ghetto: A section of a city in which Jews were required to live. Ghettos were surrounded by
guards, barbed wire, and/or brick walls. If Jews were found outside without special permission,
they were immediately killed. One purpose was to keep all Jews in one location so it was easier to deport
them to the camps. Inside the ghetto Jews died from starvation, disease, exposure to the elements, etc.
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Holocaust: The term which refers to the systematic murder of approximately six million
Jews between 1933 and 1945. The word a Greek translation of the original Hebrew word
in Genesis, which meant “total burning” and refers to a sacrifice to God.
Intimidation: To make timid or afraid by use of threats, force, or violence, a technique
used by Nazis against their “enemies.”
Juden: German for “Jews.”
Judenrat: The Jewish Council; administrative organizations set up inside each ghetto by the German
occupation forces in order to organize and administer the ghettoes.
Judenrein: German for “pure or clean of Jews.”
Kristallnacht: “Night of Broken Glass,” November 1938: using the shooting of a minor German official
in Paris (Ernst vom Rath) by a young Jewish student, the Nazis — organized and led by SA men all over
Germany and Austria – carried out three nights of violence against Jews, Jewish homes, synagogues and
businesses. The event was followed by a series of anti-Jewish laws.
Labor Camp: A camp whose prisoners were used for slave labor by German businesses, SS, the
government, and the military; often located inside or close to concentration and death camps.
Liberation: The opening of the camps by the Allies and freeing of prisoners.
Master Race: Hitler’s concept of racial superiority; also called Aryan.
Mein Kampf: German for “My Struggle.” The book written by Hitler outlining his ideas;
written in jail.
Nazi: Abbreviation for National Socialist German Workers Party.
Nuremberg Laws: In 1935, Hitler made anti-Semitism part of Germany’s legal code. These laws
defined Jews, excluded Jews from German society, and removed their civil rights.
Nuremberg Trials: Trials held after WWII in Nuremberg, Germany. Many Nazis were tried, and most
were found “not guilty.” Some were sentenced to death, but most escaped.
Partisan: Native guerrilla-type fighters who resisted the Nazi invasion after their countries were
defeated.
Perpetrators: Those who did the killing and the victimization and performed evil acts.
Pogroms: Organized riots or acts of persecution or massacre against Jews.
Prejudice: An unfavorable opinion or feeling formed without knowledge, thought or reason, usually
directed against a racial, religious, or national group.
Propaganda The systematic, widespread, deliberate indoctrination of large groups of people.
Ideas, doctrines, and practices are spread this way.
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Racism: A philosophy or program of discrimination, segregation, or persecution based on
the idea of one race being superior to others. Modern scientists consider the concept of
“race” to be a false one. The Nazis considered the “Aryan Race” (Germanic and Christian)
to be superior. They considered the Jews a race of inferior and undesirable subhumans.
They had a similar view of Gypsies, Poles, blacks, and Slavs.
Resistance: The attempt by individuals to organize and fight back against the German army.
Resistance groups would often hide people. The definition has been expanded, however. Jews
resisted by defying the Nazis whenever they could.
Resisters: Those who resisted (worked against) the Nazis.
Righteous Gentiles: Individuals who risked their own lives to save Jews during WWII.
Rescuing Jews meant hiding them or helping them to elude capture by the Germans or their
collaborators.
SA: Part of Hitler’s army; Storm Troopers.
SS: Abbreviation for Schutzsstaffel, or protection guards. Originally a part of the SA, they were
picked as an elite guard to watch over Hitler. They were known as the most efficient
organization in the Third Reich. The SS controlled the concentration, labor, and death camps. It
included an armed section, the Gestapo (Secret Police), and it controlled almost every aspect of
the “Final Solution.” SS men were trained to hate “all enemies of the Reich, especially Jews.”
Scapegoat: Person, or group of persons, unfairly blamed for wrongs done by others.
Star of David: Star with six points; it is used as a symbol of the Jewish religion. The Nuremberg Laws
made it a requirement that all Jews wear a yellow patch in the shape of the Star of David on
their clothing in order to identify them as Jews.
Selection: The procedure used to determine who would live and who would die in the death and
labor camps; usually carried out by doctors.
Stereotype: Generalizations made about groups of people, based on a fixed mental image or
prejudice.
Survivor: A person who experienced the Holocaust and lived. Survivors often provide
testimony by sharing their experiences with those who did not experience the Holocaust.
Swastika: An ancient symbol often used in Eastern religions as a symbol of life. In 1920, it was
taken by the Nazi Party as its symbol. A twisted cross, it came to represent all the evils of
Nazism.
Third Reich: The Third Empire; Hitler’s name for his Germany and its administration from
1933-1945. The term comes from the First Empire of the Roman emperors, the Second of
German Chancellor Bismarck in the 19th century, and the Third, Hitler’s.
Ubermenschen: The Nazi term for “supermen,” the racial ideal.
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Victims: The people who are abused, destroyed, or injured by the perpetrators and their
collaborators; those who were affected by and/or murdered by the Holocaust.
Zyklon B: The cyanide gas which was used to kill Jews in the gas chambers. Some other
camps also used carbon monoxide gas.
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Additional Holocaust Resources
for Holocaust Education
The Holocaust: General Resources
Bartel, Judy. The Holocaust: A Primary Source History. Gareth Stevens. 2006.
Historical review interspersed with speech excerpts, government documents, telegram texts,
letters, and more.
Berenbaum, Michael. The World Must Know: The History of the Holocaust as told in the United States
Holocaust Memorial Museum. USHM. 2006.
An excellent and accessible resource.
Berenbaum, Michael. A Promise to Remember: The Holocaust in the Words and Voices of Its Survivors.
Bulfinch. 2003.
Graphics, a CD of survivor testimony, and facsimiles of primary documents tell the story of the
Holocaust in depth.
Danks, Carol and Rabinsky, Leatrice, eds. Teaching for a Tolerant World, Grades 9-12: Essays and
Resources. NCTE. 1999.
Gitlin, Marty. The Holocaust. ABDO. 2011.
Accessible and thorough review from the “prelude to horror” to modern-day Holocaust denial.
Hill, Jeff. The Holocaust. Omnigraphics. 2006.
Primary sources explore the Holocaust from its roots in sixteenth century European anti-Semitism
to an examination of the importance of bearing witness.
Holocaust Chronicle. Publications Intl. 2000.
A comprehensive, chronological examination of the Holocaust beginning in 1933, containing an
extensive amount of information and graphic photos.
Rogasky, Barbara. Smoke and Ashes: The Story of the Holocaust. Revised & Expanded Edition. Holiday
House. 2002.
Rogasky revisits her chilling account of Hitler’s rise to power, the extermination of millions of
European Jews, and the efforts by some today to erase history.
Wood, Angela. Holocaust: The Events and Their Impact on Real People. DK Publishing. 2007.
As is the DK Publishing tradition, photos and text work hand-in-hand to provide an excellent
overview of events; includes a DVD of survivor testimony.
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General Websites
A Note to Teachers: Some websites claiming to be about the Holocaust are actually the
work of those who seek to minimize or deny it. Your review of web resources is essential to
your students’ learning. The websites listed here have been reviewed for authenticity and
accuracy.
http://comingofagenow.org/
“Coming of Age in the Holocaust” is an online project of the Museum of Jewish Heritage.
http://iwitness.usc.edu/SFI/
With over 1300 video testimonies, activities, and multimedia resources, I Witness provides
educators and students with tools to work with testimony. Filmed testimony allows the
examination of the roles of bystanders, collaborators, and rescuers, and the broader topic of
ethics in the Holocaust. Educators can build custom activities or use already-prepared activities
and students can build their own videos, word clouds and much more.
http://www.mjhnyc.org/documents/MHWH_TeachersGuide.pdf
Meeting Hate with Humanity: Life During the Holocaust.
Free download of an excellent Teacher’s Guide from the Museum of Jewish Heritage.
http://college.usc.edu/vhi/
*USC Shoah Foundation Institute
Fifty-two thousand video testimonies of Holocaust survivors and other witnesses. Includes online
exhibits and multimedia lessons. See especially: “Rescue: Preserving Humanity During the
Holocaust” http://sfi.usc.edu/watch/exhibits/rescue-preserving-humanity-during-holocaust.
www.socialstudies.com
Social Studies School Service
Excellent source for materials on the Holocaust.
http://fcit.usf.edu/holocaust/DEFAULT.HTM
A Teacher’s Guide to the Holocaust
Resource from the University of Florida. See especially information, resources, and lesson plans
under “Bystanders” http://fcit.usf.edu/holocaust/people/bystand.htm and “Rescuers”
http://fcit.usf.edu/holocaust/people/rescuer.htm.
www.ushmm.org
United States Holocaust Memorial Museum
A wealth of research and testimony on the Holocaust and contemporary genocide, including this
link to introductory information, useful maps, and a timeline of events:
http://www.ushmm.org/learn. (See especially: “Some Were Neighbors: Collaboration and
Complicity in the Holocaust” http://somewereneighbors.ushmm.org/ and “Flight and Rescue”
http://www.ushmm.org/exhibition/flight-rescue/index.php)
http://www1.yadvashem.org/yv/en/education/index.asp
Educational materials from Yad Vashem. See especially resources listed under “Bystanders”
http://www.yadvashem.org/yv/en/holocaust/resource_center/item.asp?gate=2-52
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Mothers, Daughters, Sisters, Friends, and Strangers: Encountering Voice Through
Individual and Collected Works
Bendremer, Jutta T. Women Surviving the Holocaust. Edwin Mellen. 1997.
Survivors share experiences not only of the Holocaust, but also of its impact on
their lives after the war.
Brenner, Hannelore. The Girls of Room 28: Friendship, Hope and Survival in Theresienstadt. Schocken.
2009.
Twelve thousand children passed through Theresiendstadt; only a few hundred remained alive
after the war. Ten women—girls during the war—recount the stories of their survival.
Cohen, Hilda Stern. Words That Burn Within Me. Dryad. 2008.
Hilda Cohen’s writings from the Lodz Ghetto, Auschwitz, and the post-war years see publication
here for the first time.
De Silva, Cara. In Memory’s Kitchen: A Legacy From the Women of Terezin. Aronson. 1996.
This compilation is a facsimile of the original hand-sewn book of handwritten recipes authored by
starving women living in Terezin, the Czechoslovakian ghetto and concentration camp.
Del Calzo, Nick. Triumphant Spirit: Portraits & Stories of Holocaust Survivors. Triumphant Spirit
Publishing. 1997.
One-page survivor accounts make accessible the unique and the shared in these experiences.
Eichengreen, Lucille. Haunted Memories: Portraits of Women in the Holocaust. Publishing Works. 2011.
In her third memoir, Eichengreen writes frankly and powerfully about the women with whom she
shared her experiences—from SS guards to fellow prisoners of the ghetto and the camps.
Fate Did Not Let Me Go. Terra. 2003. 26 min.
A mother facing certain death writes a letter to her son who is living safely in America. Fifty years
later, the letter arrives and the mother’s and son’s story become one again.
Gurewitsch, Brana, ed. Mothers, Sisters, Resisters: Oral Histories of Women Who Survived the
Holocaust. University of Alabama Press. 1998.
Twenty-five women share their stories as Gurewitsch explores gender-specific aspects of the
survivor experience.
Heberer, Patricia. Children During the Holocaust. AltaMira. 2011.
Comprehensive documentation tells “the story of the Holocaust as seen through the eyes, and the
fates, of its youngest victims.” A well-written narrative and useful glossary complete the task.
Inbar, Yehudit. Spots of Light: To Be a Woman in the Holocaust. Yad Vashem. 2007.
Catalog from Yad Vashem exhibition focusing on the position of women in the Holocaust and the
ways in which they coped with events.
Kirschner, Ann. Sala’s Gift: My Mother’s Holocaust Story. Free Press. 2006.
Letters, photographs, and a diary help a daughter tell the story of her mother’s experiences in
seven labor camps.
77

Krinitz, Esther Nisenthal. Memories of Survival. Hyperion. 2005.
Krinitz tells of life before the war and of her journey in hiding through handstitched embroidered panels.
The Last Days. October Films. 1998. 87 min.
Five survivors return to their hometowns and to the ghettos and camps to remember
and recount their experiences.
Laughlin, Estelle Glaser. Transcending Darkness: A Girl’s Journey Out of the Holocaust.
This is the story of a mother, two daughters, and their survival.
Lobel, Anita. No Pretty Pictures: A Child of War. Greenwillow. 1998.
The Caldecott illustrator reveals the story of her youth in hiding, in the ghetto, and in the camps.
My Knees Were Jumping: Remembering the Kindertransports. IFC. 1995. 77 min.
First-hand accounts and archival footage tell these unforgettable stories of sacrifice and survival.
Nazi Officer’s Wife: How One Jewish Woman Survived the Holocaust. A&E. 2003.100 min.
Edith Hahn assumed the identity of a Righteous Gentile friend and survived the war as the wife of
a Wehrmacht officer/Nazi Party member.
Nieuwsma, Milton J., ed. Kinderlager: An Oral History of Young Holocaust Survivors. Holiday House.
1998.
Three survivors of the Auschwitz-Birkenau section for children relate their stories.
Orbuch, Sonia Shainwald. Here, There Are No Sarahs: A Woman’s Courageous Fight Against the Nazis
and Her Bittersweet Fulfillment of the American Dream. RDR. 2009.
A woman’s voice about partisan life — Pair with a more general work on Jewish resistance,
Doreen Rappaport’s Beyond Courage: The Untold Story of Jewish Resistance During the
Holocaust (Candlewick. 2012).
Rittner, Carol and Roth, John K. eds. Different Voices: Women and the Holocaust. Paragon. 1993.
Excellent collection of witness literature, including primary source material organized under the
heading “Voices of Experience.” Pair with the accessible collection of personal narratives by
Eilenberg-Eibeshitz, Anna—Women in the Holocaust: A Collection of Testimonies (Remember.
1993).
Rosenberg, Maxine B. Hiding to Survive: Stories of Jewish Children Rescued from the Holocaust.
Clarion. 1994.
Personal narratives tell the story of hidden children, and of their lives after the war.
Rubin, Susan Goldman. Irena Sendler and the Children of the Warsaw Ghetto. Holiday House. 2011.
The important story of a Righteous Gentile printed in a picture book format but with text
appropriate for middle school readers.
Smith, Lyn. Remembering: Voices of the Holocaust. Carroll & Graf. 2005.
“A new history in the words of the men and women who survived.” Shorter first-person accounts
useful for classroom study.
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Tak for Alt: Survival of a Human Spirit. Sirena. 1998. 61 min.
This follows the journey of Judy Meisel from her youth in the Kovno ghetto and
Stutthof concentration camp to her adulthood as a civil rights activist in the United
States.
Tec, Nechama. Dry Tears: The Story of a Lost Childhood. Oxford. 1982.
Tec’s memoir shares the story of her life as a young girl in hiding.
Testimony of the Human Spirit. Westchester Holocaust Education Center. 2004. 117 min.
Six survivors of the Holocaust tell their stories.
Toll, Nelly S. Behind the Secret Window. Puffin. 1993.
Words, watercolors, and photographs tell a powerful story of one young girl’s struggle to survive.
Weissova, Helga. Helga’s Diary: A Young Girl’s Account of Life in a Concentration Camp. Norton.
2013.
A diary created in Terezin is hidden and later recovered.
Zullo, Allan, and Bovsun, Mara. Survivors: True Stories of Children in the Holocaust. Scholastic. 2004.
The retelling of nine stories of young Holocaust survivors; appropriate for middle school readers.

Helpers and Bystanders: Rescue and Indifference
Please note: Helpers was not a word used during the Holocaust. Rather, at that time, the word of choice
was “resister.” Often they are called “Righteous Gentiles” or “Rescuers.” Helpers, in the context of this
bibliography, is from a theme for the City of Akron Holocaust Arts and Writing Contest in 2015, for
which this bibliography was originally written.
Helpers: Collected Works
(Print titles that include one- or two-page accounts that lend themselves to in-classroom review and
discussion are marked with an asterisk.)
*Axelrod, Toby. Rescuers Defying the Nazis: Non-Jewish Teens Who Rescued Jews. Rosen. 1999.
Accessible to middle school- and less-proficient high school readers.
*Block, Gay and Drucker, Malka. Rescuers: Portraits of Moral Courage in the Holocaust. Holmes &
Meier. 1992.
*Fishkin, Rebecca Love. Heroes of the Holocaust. Compass Point. 2011.
Accessible to middle school- and less-proficient high school readers.
Fogelman, Eva. Conscience and Courage: Rescuers of Jews During the Holocaust. Anchor. 1994.
*Fremon, David K. The Holocaust Heroes. Enslow. 1998.
Accessible to middle school- and less-proficient high school readers.
*Gershman, Norman H. Besa: Muslims Who Saved Jews in World War II. Syracuse. 2008.
*Grunwald-Spier. Agnes. The Other Schindlers: Why Some People Chose to Save Jews in the Holocaust.
History Press. 2011.
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*Halter, Marek. Stories of Deliverance: Speaking with Men and Women Who Rescued
Jews from the Holocaust. Open Court. 1998.
Klempner, Mark. The Heart Has Reasons: Holocaust Rescuers and Their Stories of
Courage. Pilgrim Press. 2006.
Levy, Pat. Survival and Resistance. Steck-Vaughn. 2001.
Accessible to middle school- and less-proficient high school readers.
Lyman, Darryl. Holocaust Rescuers: Ten Stories of Courage. Enslow.1999.
Accessible to middle school- and less-proficient high school readers.
*Paldiel, Mordecai. Diplomat Heroes of the Holocaust. KTAV. 2007.
*Paldiel. Mordecai. The Righteous Among the Nations: Rescuers of Jews During the Holocaust. Yad
Vashem. 2007.
Satloff, Robert. Among the Righteous: Lost Stories from the Holocaust’s Long Reach Into Arab Lands.
PublicAffairs. 2006.
Secret Lives: Hidden Children and Their Rescuers During World War II. Wellspring. 2004. 72 min.
Silver, Eric. The Book of the Just: The Unsung Heroes Who Rescued Jews from Hitler. Grove. 1992.
They Risked Their Lives: Rescuers of the Holocaust. Ergo Media. 1992. 54 min.
Helpers: Individual Biographical Works
Byers, Ann. Oskar Schindler: Saving Jews from the Holocaust. Enslow. 2005.
This is an additional chronicle of the man and his life of contradictions (accessible to middle
school- and less-proficient high school readers.)
Cook, Ida. Safe Passage: The Remarkable True Story of Two Sisters Who Rescued Jews from the Nazis.
Harlequin. 2008.
“But in 1923 a chance hearing of an aria from Madame Butterfly sparked a passion in the sisters
that became a vehicle for both their greatest happiness and the rescue of dozens of Jews facing
persecution and death.”
Gold, Alison Leslie. A Special Fate: Chiune Sugihara: Hero of the Holocaust. Scholastic. 2000.
Working against the wishes of his superiors, Japanese diplomat Chiune Sugihara wrote hundreds
of visas for Lithuanian Jews seeking to escape certain death. (accessible to middle school- and
less-proficient high school readers.) See also: diane estelle Vicari, Sugihara: Conspiracy of
Kindness.
Nicky’s Family. Passion River. 2013. 96 min.
Documentary footage, dramatic re-enactment, and personal interviews tell the story of Britain’s
Nicholas Winton, who saved the lives of 669 children from Czechoslovakia.
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Opdyke, Irene Gut. In My Hands: Memories of a Holocaust Rescuer. Knopf. 1999.
This is the compelling memoir of a 17-year-old nurse thrust into circumstances she
could not have imagined and risking her life to save others.
Rubin, Susan Goldman. Irena Sendler and the Children of the Warsaw Ghetto. Holiday
House. 2011.
This is the important story of a Righteous Gentile printed in a picture book format
includes text appropriate for middle school- and less-proficient high school readers.
Talbott, Hudson. Forging Freedom: A True Story of Heroism During the Holocaust. Putnam. 2000.
As a young man in Holland, Jaap Penraat risked his life to provide false ID cards and more for
Amsterdam’s Jewish citizens (accessible to middle school- and less-proficient high school
readers).
Vicari, diane estelle. Sugihara: Conspiracy of Kindness. DOCdance Productions. 2005.
Chiune Sugihara was Japanese Consul to Lithuania and forged 2,000 transit visas for Jews facing
extermination, saving hundreds of Jewish families as they fled Europe through Russia.
Wallenberg, Raoul. Letters and Dispatches, 1924-1944. Arcade. 1995.
Wallenberg writes in his own words.
Zuccotti, Susan. Pere Marie-Benoit and Jewish Rescue: How a French Priest Together with Jewish
Friends Saved Thousands During the Holocaust. Indiana University. 2013.
Experiencing both the assistance and repudiation of his fellow clergy, Father Pere Marie-Benoit
risked everything to hide Jews in France and Italy during the war.

Stories of Survival: An Opportunity to Consider the Roles of Helpers and Bystanders
Broken Silence. Cinemax Reel Life. 2004. 285 min. (5 films)
This is comprised of five documentaries created by five directors from five countries. Survivors of
the Shoah Visual History Foundation presents this collection detailing survivors’ experiences of
rescue and betrayal. See especially “Children from the Abyss” and “I Remember.”
Heberer, Patricia. Children During the Holocaust. AltaMira. 2011.
Comprehensive documentation tells “the story of the Holocaust as seen through the eyes, and the
fates, of its youngest victims.” A well-written narrative and useful glossary complete the task.
Hidden Child. PBS. 2007. 60 min.
This is the story of Maud Dahme and her sister, and that of other children hidden during the war,
and of those whose compassion made their survival possible.
Krinitz, Esther Nisenthal. Memories of Survival. Hyperion. 2005.
Krinitz tells of life before the war and of her journey in hiding through hand-stitched embroidered
panels (accessible to middle school- and less-proficient high school readers).
Leyson, Leon. The Boy on the Wooden Box: How the Impossible Became Possible…on Schindler’s List.
Atheneum. 2013.
One of the youngest on Schindler’s List, Leon Leyson tells his riveting and powerful story of
survival (accessible to middle school- and less-proficient high school readers).
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Rosenberg, Maxine B. Hiding to Survive: Stories of Jewish Children Rescued from the
Holocaust. Clarion. 1994.
Personal narratives tell the story of hidden children, and of their lives after the war.
(accessible to middle school- and less-proficient high school readers).
Tec, Nechama. Dry Tears: The Story of a Lost Childhood. Oxford. 1982.
Tec’s memoir about her life as a young girl in hiding.
Toll, Nelly S. Behind the Secret Window. Puffin. 1993.
Words, watercolors, and photographs tell a powerful story of one young girl’s struggle to survive
(accessible to middle school- and less-proficient high school readers).
Zullo, Allan, and Bovsun, Mara. Survivors: True Stories of Children in the Holocaust. Scholastic. 2004.
This is the retelling of nine stories of young Holocaust survivors (accessible to middle- and lessproficient high school readers).

On Bystanders and Collaborators: Individual Works
Desbois, Patrick. The Holocaust by Bullets: A Priest’s Journey to Uncover the Truth Behind the Murder
of 1.5 Million Jews. Palgrave. 2008.
With extraordinary candor, the residents of Ukrainian villages share with Desbois the events
(including the roles played by bystanders) surrounding mass killings during World War II.
Goldhagen, Daniel Jonah. Hitler’s Willing Executioners: Ordinary Germans and the Holocaust. Knopf.
1996.
Goldhagen asks, “What did the German People Know and how did they respond?”
Now—After All These Years. A. Cantor. 1981. 60 min.
In this collection of interviews of the inhabitants of a German town that had a predominantly
Jewish population prior to Hitler, exists a powerful examination of the consequences of apathy and
collaboration.
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